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ABSTRACT
The purpose of th is  s tudy  w as to observe students im plem enting 
Paired Reading w ith  cross-age peer tutors and  to  describe the attitudes and  
perceptions of the tu to rs  abou t the reciprocal effects of participating in  this 
program . This s tudy  exam ined the following aspects of the fourth  grade 
students' perspectives on  the  reciprocal effects of cross-age peer tu toring  
using Paired Reading: (a) the interactions of the  fourth  grade tu to r w ith  the 
kindergarten tu tee d u rin g  tu toring  sessions, (b) the tu to r's  perception of the 
effectiveness of her role as a teacher using cross-age peer tutors, and  (c) the 
students' a ttitudes ab o u t and  perceptions of them selves as readers. This 
ethnographic m ultip le  case study  examined the interactions of cross-age peer 
tutors using Paired Reading and described the  a ttitudes and perceptions of 
the tutors about the  reciprocal effects of participating in this program . By 
giving detailed accounts o f the fourth  grade tu to rs ' interactions w ith their 
kindergarten partners, analyzing  their w ritten reflections of the interactions, 
and sum m arizing their com m ents about their participation, this s tudy  
extends the existing lite ra tu re  on the use of cross-age peer tutors, the use of 
Paired Reading, and  stu d en ts ' attitudes and perceptions. The investigation 
provided valuable insights in to  the im portan t im pact Paired Reading using 
cross-age peer tu to rs had  on  studen ts ' perceptions and  attitudes about 
reading. The study  data  indicated themes and  patterns such as explicit 
instruction, m odeled read ing  behaviors, feedback/reinforcem ent, and  
practice as factors w hich  im pact the  effectiveness of Paired Reading using 
cross-age peer tu tors. Each of the fourth grade studen ts who w ere the focus 
of this study w ere p rov ided  the opportunity  to  experience success as a reader 
and use that success to assist her younger partner. Identifying the plausible
ix
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relationships w hich shape  this so d a l in teraction  provided in sig h t into how 
beliefs and a ttitudes im pact the tu to ring  relationship. K now ledge of student 
perceptions about them selves as teachers and readers can assis t in  the 
im plem entation of effective instructional practices and m ay  reduce  failure 
of students in literacy acquisition.
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CHAPTER I 
INTRODUCTION
According to The D evelopm ental Studies C enter (1996), the 
benefits for o lder s tuden ts serv ing  as a tu tor for younger studen ts 
center around the "w ays they can experience their ow n grow th, th e  
w ays they can experience them selves as contributing to  the g row th  of 
som eone else, and  the  w ays the  relationship pushes them  to con tinue  
grow ing  (p .ll)" . A fter com pleting  just a few observations in the 
classroom  I had selected for m y p ilo t s tudy  and review ing several 
journal entries from the s tu d en ts  in  tha t classroom, it w as ev iden t 
tha t doing qualitative research w ould  provide m e w ith  trem endous 
insigh t into the stu d en ts ' perspectives of the reciprocal effects of u s in g  
Paired Reading w ith cross-age p eer tutors.
"Lindsay read tw o w hole books called Spots and  1 Like. She w a s  
am azing  and ou tstand ing . I th in k  she w ill grow up  to  be  a fabu lous 
reader. It felt like I w as the k indergartner and she w as the fourth 
g rader,"  Am anda w rites.
When reflecting on  how  her book buddy perform ed, Alicia 
writes, "My book b u d d y  read  all three books to me. If he d id n 't  k now  
tha t w ord  he will Isicl look on th e  p ictu re  and see w hat the kid is 
do ing  o r w hat kind o f fru it it is. Som etim es he have fsicl to see w h a t 
color it is o r w hat shape it is to know  w hat the w ord is."
"Today a t Book Buddies I w as pointing to the w ords and I to ld  
him  to repeat after me. I to ld  him  to say the w ords after me. He d id  
w h a t I told him  and w hen  I go t finished with the book, he had re a d  
the  w hole entire book," w rites M ario.
1
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"I w as reading [sic] she told me w h a t w as going to happen next 
and  I d id  not know  it w as going to happen, " W illiam  explains.
Jordon expresses concern for his b u d d y  as he  w rites, "M y book 
b u d d y  has a big problem . She can 't read w ords."
These excerpts from  journal entries a re  represen tative  of the 
journal entries of the o ther tu tors and are characteristic of the ways 
tu to rs  experience their ow n growth, the w ays they  experience 
them selves as contributing to the grow th of som eone else, and  the 
w ays the relationship pushes them  to con tinue  grow ing. As I reflected 
on these entries and the benefits tutors experience as a result of the 
in teractions w ith their younger partners, I w o n d ered  w hat the tu tors ' 
perceptions of them selves as readers, learners, an d  teachers were.
The Purpose of the Study  
The purpose of this study  was to observe students 
im plem enting  Paired Reading w ith cross-age p eer tu tors and  to 
describe the attitudes an d  perceptions of the tu to rs about the reciprocal 
effects of participating in  this program . For years, educational 
researchers have conducted studies to investigate  the effects of peer 
tu to ring  on  both academ ic and  social skills. In  a critical review  of 
research  by  Devin-Sheehan, Feldman, an d  A llen (1976) and a m eta­
analysis conducted by Cohen, Kulik, and  K ulik (1982) the studies 
ind icated  that participation in a peer tu to ring  p ro g ram  positively 
im pacts bo th  tutor and  tutee on cognitive as w ell as affective levels.
This study extends the findings of the stu d ies  review ed by 
D evin-Sheehan et al. (1976) and analyzed by  C ohen  et al. (1982) by
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describing the reciprocal effects from  the perspectives of the tutors. 
Ethnographic m ethods inform ed this research by p rov id ing  case 
studies of fourth g rade  tutors, giving detailed accounts of their 
interactions w ith  their k indergarten  partners, analyzing  their written 
reflections of the in teractions, and  sum m arizing th e ir com m ents 
about their participation. This study  sought to u n d ers tan d  the 
attitudes and perceptions held by the tutors about the  reciprocal effects 
of their participation in  this cross-age peer tu to ring  program .
Historical Perspective: The Setting
T he School
The setting for this study  w as a fourth grade class a t an 
elem entary school in  a parish  in north  Louisiana. S tuden ts from the 
kindergarten classes cam e to the fourth  grade class as p a rt of the 
program  that this s tu d y  investigated. Sewanee E lem entary School 
(pseudonym) had  a total population of 646 students. There were 406 
(63%) white students, 213 (33%) black students and  27 (4%) other 
ethnicities such as H ispanic, Indian, and  Asian. There w ere 579 (89%) 
regular education studen ts, 24 (4%) full inclusion studen ts , and  43 
(7%) students in self-contained special education classes m ost of 
w hom  were m ainstream ed to regular classrooms for p a rt  of each day. 
Approxim ately 34% of the total school population partic ipated  in the 
free or reduced lunch  program .
This e lem entary  school was a unique school in  m any  ways. It 
w as a public, neighborhood school that was allow ed to enroll students 
from  outside the school's attendance area because of its alternative 
language arts cu rricu lum  and  its year-round schedule. The school
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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operated  o n  a year-round calendar w here stu d en ts  a ttend  school for 
nine w eeks and  are  on b reak  for two w eeks. A fter the fourth  nine- 
w eek period  ends in July, the  students have a four-to-five-w eek break. 
D uring the tw o-w eek breaks in  October and  February, one w eek of 
optional in tersession classes is available for s tu d en ts  desiring to attend 
school for an  additional five or ten days. These intersession classes are 
non-trad itional in  that they  involve cross-age groupings, them atic 
units developed  by  teachers, flexible tim e scheduling , and  class size 
lim itations of tw enty  or less. All students (special a n d  regular 
education) m ay  attend  in tersession classes.
Dr. Lynn Pierce (pseudonym ) w as Sew anee 's principal. She was 
asked to serve as the principal in  1985 in  an  effort to keep the school 
open. U nder her leadership  the school grew  from  a  popu lation  of 
approxim ately  150 studen ts to over 600 studen ts w ith  a w aiting  list at 
every g rade  level. Using h e r extensive know ledge in  the area of 
reading instruction, Dr. Pierce and her staff developed  an  aw ard  
w inning  p rog ram , receiving num erous local, sta te , and  national 
aw ards w hich  included the U nited States D epartm en t of E ducation 's 
Blue Ribbon School of Excellence Award.
The school staff consisted  of 50 professionals an d  21 n o n ­
professionals. The professional staff a t this school em braced a holistic, 
language-based philosophy. M ost of the staff have received extensive 
training in the use of an in tegrated  language arts approach, portfolio 
assessm ent, and  the w riting  process.
M ost teachers at this school also w elcom ed the  concept of 
inclusion for studen ts w ith  various disabilities. This school p ioneered
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the  inclusion of special needs s tu d en ts  in  th is  no rth  Louisiana parish  
d u rin g  the 1990-91 school year a n d  h a d  been  involved in  inclusive 
practices for n ine  years. There w e re  tw o  full inclusion teachers at the 
school w ho p rov ided  support in  the  re g u la r  classroom s w here 
inclusion studen ts w ere placed fo r th e  en tire  day  w ith  their regular 
education  peers. The full inclusion special education  teacher, along 
w ith  a paraprofessicmal, prov ided  su p p o r t for the regu lar education 
classroom  teacher. The full inclusion teach e r also p rov ided  support 
for the identified special needs s tu d en ts  as w ell as o thers in  the 
classroom  w ho w ere  n o t achieving as desired .
There w ere  three fourth g rade  classes a t this school. Each class 
h ad  a certified teacher and  received su p p o r t from  a full inclusion 
teacher and  a paraprofessional a t  va rio u s tim es th roughou t the day. 
Each teacher w as responsible for the  lan g u ag e  arts instruction  for her 
hom eroom  and one content area subject fo r the  en tire  grade. During 
the daily  schedule, each class h ad  one fifteen-m inute recess, a  forty- 
m inute  block for enrichm ent (social skills, art, music, o r physical 
education), and  tw en ty  m inutes for lunch . The three fourth  grade 
teachers had  varying  am ounts of teach ing  experience, and  one of the 
th ree  h a d  com pleted a m inim um  of a m as te r 's  degree.
A t this school, there were five k in d erg a rten  classes operating 
on a full-day schedule. Each k indergarten  class had  a  certified teacher 
w ith  lim ited paraprofessional assistance. D uring  the daily  schedule, 
each class had  one  fifteen-m inute recess, a  th irty-m inute block for 
enrichm ent (social skills, art, m usic, lib rary , o r physical education), 
tw enty  m inutes for lunch, and a o n e -h o u r n ap  tim e. The five
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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k indergarten  teachers had  vary ing  am ounts of teaching experience, 
b u t all five h a d  com pleted a m inim um  of a  m aste r 's  degree.
T he school's m ission sta tem ent w as "to  p rov ide  an academ ic 
env ironm en t w here lifelong learn ing  is n u rtu re d  th rough  a 
partne rsh ip  w ith  students, paren ts, com m unity, and  staff."
T he com m unity su rround ing  the school w as urban . There was 
an  Air Force Base located close to  the school. The popu lation  in  the 
school com m unity  was stable except for som e m ilitary  fam ilies w ho 
w ere transferred  out of the  area. Parent partic ipation  and 
adm in istrative  support w ere typically good.
The Teacher
W hen  considering the  type  of classroom  in  w hich to  conduct 
m y research, I purposely selected a  classroom  in  w hich it w as evident 
that read in g  w as im portan t an d  w here the teacher w as enthusiastic 
about read ing . I assum ed th a t m ore m ight be learned  by studying  
studen ts w h o  w ere in an  env ironm ent w here read ing  for a variety of 
purposes w as valued and  studen ts w ere encouraged to read  and  reflect 
on  their developm ent as a reader. I knew  I h ad  found  the righ t place 
w hen I saw  a  sign on the d o o r of room  9 w hich read  "You d o n 't have 
to read  everyday , only on the days you eat."
M rs. A m y May (pseudonym ) w as recom m ended for this study 
by a colleague w ho identified her as an exem plary teacher w ho 
utilized developm entally  app rop ria te  teaching techniques, 
em phasized  the  im portance an d  joy of reading  to  h e r students, and 
studied  research  and  current practices in the fields of reading and  
w riting. A m y, a European A m erican w om an w as in  her m id-sixties
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had  been teaching for thirty-six years. She had been teaching  a t this 
school for the past ten  years. A m y had  w orked in a varie ty  of 
educational settings and taught a t  num erous grade levels including 
first grade, fourth  grade, fifth grade, sixth grade, and  e igh th  grade.
A m y h ad  a m aster's degree as well as certification as a reading 
specialist and  educational specialist. She w as com m itted to her 
professional g row th  and developm ent an d  regularly  read  professional 
literature, a ttended  conferences a n d  w orkshops, and  partic ipa ted  in  a 
teacher s tudy  group. She w as a m em ber of professional organizations 
such  as the International R eading Association, N ational Council of 
Teachers of English, and Phi D elta Kappa. She had  received  num erous 
aw ards and  recognitions for her excellence in teaching a n d  w as 
participating  in the process for national board certification as a m iddle 
level generalist.
Significance o f the Study
This study  identified and  explored the beliefs an d  a ttitudes 
w hich im pact the effectiveness of Paired Reading using  cross-age peer 
tu tors from  the perspective of the tutor. Identifying the  plausible 
relationships w hich shape this social interaction p ro v id ed  insight in to  
how  beliefs an d  attitudes im pact the  tu toring rela tionsh ip  from  the 
perspective of the tutor. Know ledge of studen t percep tions about 
them selves as teachers and readers can assist in the im plem entation  
of effective instructional practices and  m ay reduce failure of students 
in literacy acquisition.
This research used rich, thick descriptions to p rov ide  case 
studies of fourth  grade tutors w hich  gives detailed accounts of their
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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interactions with their k in d erg a rten  partners, analyzes th e ir w ritten  
reflections of those in teractions, and  sum m arizes th e ir com m ents 
abou t their participation in  th is p rogram . This study  so u g h t to 
u n ders tand  the attitudes a n d  percep tions held  by  the tu to rs  abou t the 
reciprocal effects of their partic ipa tion  in  this cross-age p e e r tu toring  
program . By studying these com plex interactions from  th e  perspective 
of the tutor, I offer insights in to  w hy  o ther educators, in  o ther places 
and  w ith  other children, m ig h t take advan tage  of the in structional 
im plications gained from  th is research.
Research Q uestions
This study sought to  describe an d  understand  th e  a ttitudes and 
perceptions held by the tu to rs  abou t the  reciprocal effects of their 
participation  in this cross-age peer tu to ring  program . T h e  research 
answ ered  the following questions as they  relate to the s tu d e n ts ' 
perspectives on the reciprocal effects of Paired Reading u s in g  cross-age 
peer tutors:
(a) What is the in teraction  of the tu tor w ith th e  tu tee during 
tutoring sessions?
(b) How does the  tu to r perceive the effectiveness of her role 
as a teacher w ith  the tutee?
(c) W hat are the  tu to rs ' a ttitudes about and percep tio n s of 
themselves as readers in relationship to p a rtic ip a tio n  in 
this program ?
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CHAPTER n  
REVIEW OF THE LITERATURE
W hat im pact do  readers ' a ttitu d es  and  perceptions have on 
literacy learning? W hat role does Paired  Reading play in providing 
appropria te  read ing  instruction? W hat benefits and  lim itations 
determ ine the  effectiveness o f p eer an d  cross-age tutoring? In the 
review of the literature for this s tudy , these questions were addressed  
by focusing o n  the following areas: (a) the im pact of readers' a ttitudes 
and perceptions on  literacy acquisition, (b) appropriate  reading 
instruction an d  the use of paired  read ing , (c) class w ide (same age) peer 
tutoring, and  (d) cross-age peer tu to ring .
Introduction
In a rep rin t of William S. G ra y 's  historical review of research 
on reading, Reading: A Research Retrospective. 1881-1941 (1984), he 
explored the pow er of research an d  its im plications for the 
im plem entation of m ethods of read in g  instruction. He noted the 
accum ulation of extensive lite ra tu re  w hich has raised as many 
questions as it has answered. As th e  questions continued to grow , the 
Cooperative Research Program  in F irst G rade Reading Instruction 
conducted an  investigation (better know n  as the First Grade Studies) 
which sough t to  find the m ethod(s) w hich were superior for 
beginning read ing  instruction. The researchers concluded that there is 
no one best m ethod  of reading instruction  (Bond & Dykstra, 1997). 
Searfoss (1997) points to the 1967 F irst G rade Studies as the im petus 
for the shift from  researching m ethods of reading instruction to 
studies which explore the process o f learning to read.
9
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Anderson, H iebert, Scott and W ilkinson (1985) have used the 
analogy of a sym phony orchestra to describe the process of reading.
The holistic act of read ing  is similar to the  perform ance of the 
sym phony. Though reading is m ade up  of skills, it is only perform ed 
w hen the parts are  in tegrated sm oothly. M uch like learning to  read, 
there m ust be som e interest in beginning the challenge to learn to 
play an  instrum ent. Initial success in m astering  the skills required  to 
p lay  an instrum ent o r leam  to read prom otes a positive a ttitude  about 
the process and p rov ides m otivation for continuous and m ore 
challenging attem pts. In addition, like p lay ing  an  instrum ent, practice 
over long periods o f tim e fosters success. Finally, based on personal 
experiences, there m ay be more than one  in terpretation  of texts and 
m usical scores alike. If students are to develop  into sym phonic 
readers, reading instruction m ust be based on the best educational 
practices within ap p ro p ria te  instructional contexts.
What Impact D o Readers' Attitudes and Perceptions 
Have on Literacy Learning?
Learning to read is a complex process which has been the 
subject of much research over the years. Some com ponents of the 
literacy learning process that are interesting to reading teachers are the 
im pact that readers ' a ttitudes about reading  and  their perceptions of 
them selves as readers have on reading instruction. In response to the 
in tu itions that a ttitudes and beliefs im pact literacy instruction, 
researchers have focused on the relationship  of the affective dom ain 
w ith  the cognitive dom ain  (Henk & Melnick, 1995; M athewson, 1994; 
M cKenna & Kear, 1990; Schell, 1992). Yochum  and  Miller (1990) 
review ed research w hich examined s tu d en ts ' perceptions of
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themselves as readers an d  concluded that the self-appraisal and  
m onitoring strateg ies em ployed  by  successful read ers  are influenced 
by affective factors such as beliefs, attitudes, a n d  perceptions.
M cKenna (1994) defines a ttitudes about read in g  as a  system  of 
feelings that cause the s tu d e n t to either approach  or avoid a  read ing  
situation. In the ir 1998 review  of read ing  research, Snow, B um s, an d  
Griffin em phasize the  im p o rtan t role attitude a b o u t reading  p lays in  
learning to read . They w rite , "C hild ren  who leam ...tha t literacy is a  
source of enjoym ent m ay be m ore m otivated to  persist in their efforts 
to learn to read  desp ite  difficulties they m ay encoun ter du ring  the 
early years" (1998, p.143). In o ther w ords, ch ild ren  w ho  believe 
reading is enjoyable w ill m ake repeated  attem pts a t reading  even 
w hen it becom es difficult. A nd  conversely, those studen ts w ho  have a 
negative a ttitude  abou t read ing  see no need to p e rs is t w hen read ing  
becomes challenging.
In add ition  to identify ing attitudes about read ing  as a factor 
which influences read ing  instruction , researchers have also s tu d ied  
w hat kinds of instruction  p rom ote  positive a ttitu d es  tow ard reading. 
M athewson (1994) cites a 1991 s tu d y  by Shapiro and  W hite w hich 
indicated that a n  ind iv idualized  approach  that included  tw o periods 
per day of library  time, cross-age tutoring, and  no  regular basal 
instruction p rom o ted  m ore favorable reading a ttitu d es  than  the 
traditional basal approach . U sing instructional strateg ies w hich  foster 
positive a ttitudes about read ing  enhances the process of literacy 
learning.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
12
Assessment o f s tu d en ts ' a ttitudes ab o u t read ing  has been  
investigated as well. M cKenna and  K ear (1990) developed  the 
E lem entary Reading A ttitude  Survey (ERAS) to enable teachers to 
reliab ly  and efficiently estim ate the a ttitu d e  levels of e lem entary  
school students. The su rvey  uses a p ictoria l form at to assess the 
recreational and academ ic reading a ttitudes of students. T hough the 
su rv ey  will no t identify  causes of a ttitudes about read ing , it w ill 
p ro v id e  teachers w ith  a quantitative estim ate  of two im p o rtan t 
aspects of childrens' a ttitudes about read ing  and can be  u sed  to plan 
instruction  which w ill foster positive a ttitu d es  in these areas.
Another im p o rtan t factor in  literacy learning is s tu d e n ts ' 
perceptions of them selves as readers. In his 1992 study , Schell found 
th a t students ' percep tions had  a pervasive im pact on  the  learning 
clim ate of the classroom  and  that poor readers a ren 't seen  by  
them selves or their p eers  as personally o r socially "good" as are  good 
readers. When studen ts  have a negative perception  o f them selves as 
readers, they tend to disengage from  the process of learn ing  to read 
a n d  avoid attem pts a t reading . H ow ever, those studen ts w ho  hold 
positive  self-perceptions are m otivated to continue read in g  w hich 
fosters a cycle of increased  practice, p leasure , and  proficiency. G uthrie 
a n d  Wigfield (2000) refer to these studen ts as engaged readers who 
"can  overcome obstacles to achievem ent...and becom e agents of their 
o w n  reading growth"(p.405).
Because research has show n that ch ild ren  w ho have positive 
perceptions read m ore  often, for longer periods of tim e, an d  w ith  
g rea ter engagement, H enk  and  M elnick (1995) developed the  R eader
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Self-Perception Scale (RSPS). The scale m easures students ' perceptions 
of them selves as readers and p rov ides teachers w ith  inform ation that 
will assist them  in enhancing s tu d en ts ' self-perceptions and 
m otivating s tu d en ts  to read.
S tuden ts ' attitudes about read ing  and perceptions of 
them selves a s  readers play an  im p o rtan t role in the complex process 
of learning to  read. Because these  factors have  such a trem endous 
im pact o n  literacy learning, it is critical th a t reading  instruction 
include m aterials and strategies w hich foster the  developm ent of 
positive a ttitudes toward read ing  and  positive self-perceptions as 
readers. U nderstanding how ch ild ren  feel abou t reading and 
them selves as readers is a critical p a rt of p rov id ing  appropriate  
reading instruction .
What Is Appropriate Reading Instruction?
Zem elm an, Daniels, an d  H yde (1998) identified the com m on 
features th a t define "best educational practice" related to cu rren t 
definitions of teaching and learn ing  from  the curriculum  reports, 
research sum m aries, and position papers of m any educational 
disciplines (N ational Council o f Teachers of M athematics, C en ter for 
the S tudy of Reading, N ational W riting  Project, National C ouncil for 
the Social Studies, American A ssociation for the A dvancem ent of 
Science, N ational Council of Teachers of English, National 
Association for the Education of Young C hildren, and the 
International Reading Association). A ccording to these reports 
(Zem elm an e t al., 1998), learn ing  activities shou ld  be (a) child- 
centered, soliciting the students ' ow n  interests; (b) experiential, w ith
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students learn ing  by  do ing  w henever possible; (c) reflective, w ith  
opportunities for studen ts to look back and  debrief; (d) authentic, w ith 
real ideas in pu rposefu l contexts; (e) holistic, w ith  instruction  
proceeding from  the w hole to its parts; (f) social an d  collaborative, 
with scaffolded learn ing  interactions that prom ote cooperation; (g) 
democratic, p ro v id in g  a m odel for citizenship; (h) cognitive, w ith  
activities designed  to develop true understanding  o f concepts and  
higher o rder th ink ing ; (i) psycholinguistic, w ith  language being  the 
prim ary tool for learning; (j) rigorous and challenging, w ith  students 
making choices an d  accepting responsibility for the ir ow n  learning; (k) 
developm ental, w ith  activities that match stages of grow th; a n d  (1) 
constructive, w here  studen ts gradually  construct the ir ow n 
understandings in  a p roductive  learning env ironm en t (pp. 9-15).
In ad d itio n  to the recom m endations listed above, the N ational 
Association for the Education of Young C hildren (NAEYC) has issued 
a position sta tem en t concerning appropriate educational practices for 
the prim ary g rades (NAEYC, 1989). These develop m entally  
appropriate literacy practices for prim ary grade s tu d en ts  include these 
key com ponents: (a) cu rricu lum  is designed to develop  ch ild ren’s 
knowledge a n d  to help them  leam  how to leam ; (b) curricu lum  and 
instruction are designed  to develop self-esteem, feelings of 
competence, a n d  positive feelings tow ard learning; (c) each child  is 
viewed as a un ique  person  w ith  an individual p a tte rn  and  tim ing of 
growth; (d) cu rricu lum  an d  instruction are responsive  to ind iv idual 
differences in in terests and  abilities; (e) different levels of ability and 
developm ent a re  expected and  accepted; (f) cu rricu lum  is in tegrated so
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that learning in all trad itional subjects occurs m ain ly  th rough  projects 
and  learning centers th a t reflect ch ild ren’s interests; (g) the  classroom  
environm ent allow s ch ild ren  to leam  th rough  active  involvem ent 
w ith  each other; (h) ch ild ren  w ork  and  p lay  cooperatively  in sm all 
groups; (i) learning m aterials an d  activities are concrete, real, an d  
relevant to the children; and  (j) the goal of the literacy program  is to 
expand the ch ild ren 's ab ility  to com m unicate o rally  an d  th rough  
reading and w riting.
These recom m endations from  Zem elm an e t al. (1998) an d  
NAEYC (1989) suggest the  need  for classroom s th a t are socially 
interactive and  filled w ith  books of various levels an d  genres. The 
literacy-rich classroom s w ou ld  com m unicate the im portance  of rea l 
reading and w riting  by  engaging  children in a varie ty  of prin t 
activities th roughou t the school day. The recom m endations 
encourage m eaning-m aking , s tu d en t choice, s tu d en t talk, and 
socialization. The teachers in these classroom s w o u ld  facilitate 
learning and be astu te  observers of students ' in terests a n d  needs. 
Learning centers, cooperative groups, quality  ch ild ren ’s literature, an 
assortm ent of w ritin g  m aterials, and  the use of inven ted  spelling 
w ould be integral p a rts  of the learn ing  structure. Subskills such as 
phonics and w ord  recognition w ould  be taught as n eed ed  to 
accomplish larger goals, no t in isolation or as the p rim ary  goal.
Literacy activities w o u ld  be in tegrated  w ith  content areas such as 
m ath, social studies, a n d  science. Each child 's p rogress w ould  be 
m onitored a t regu lar in tervals th rough  authentic  form s of assessm ent 
such as teacher observation , anecdotal notes, checklists, an d  rubrics.
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Parents w o u ld  receive narra tive  repo rts  o f their child's p rogress and  
perform ance. M any educato rs w ould  characterize  classroom s like 
these as "w hole language" o r  holistic, language-based  environm ents.
T h roughou t the nation, there h a s  been  m uch discussion abou t 
the  use  o f w hole  language approaches v e rsu s phonics approaches. 
R outm an (1996) a ttribu tes the  controversy surround ing  the  
m ethodologies of w hole language and  phon ics to die m edia. The 
m edia h y p e  has served  as a divisive too l th a t has m isinform ed and  
excited the  public. Even though  the  focus of Beginning to Read: 
Thinking and  Learning A bout P rin t (1998) is an  investigation of the 
role of phonics and  phonem ic aw areness w ith in  the process of 
reading developm ent, M arilyn  Jager A dam s suggests th a t d ie  
argum ent over approaches m ust stop. To le a m  to read, the en tire  
reading process m ust be  developed. The developm ent of the  read ing  
process includes the  need  for w hole lan g u ag e  and  phonics approaches 
to read ing  instruction.
Seeking som e agreem ent am ong experts in  the field o f read ing  
instruction, F lippo (1999) conducted a ten  year study  in w hich the 
experts unan im ously  ag reed  on  fifteen contexts and  practices w hich 
w ould facilitate the process of learning to  read . According to  the 
experts (Flippo, 1999), the  reading process is facilitated by instruction  
w hich p rov ides m ultiple, repeated  dem onstra tions of how  read in g  is 
done or used . A dditionally , the experts ag reed  th a t instruction and  
indiv idual activities shou ld  be p lanned  so  th a t students engage in  
purposeful read ing  and  w riting  m ost of th e  tim e. The process of 
learning to  read  is a  m atter of continuous rehearsal, developm ent,
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and refinem ent w here  there is a balance betw een practice of the parts  
and  p rac tice  o f d ie  whole (A nderson e t al., 1985). Becoming an expert 
reader req u ires  instruction w hich w ill develop the use of skills such 
as phonem ic aw areness and phonics to  the level of au tom atid ty  w hile 
cultivating th e  ability to m onitor com prehension using  a variety of 
strategies (Paris, W asik, & Turner, 1991). Educators are now calling for 
a 'balanced" read ing  program  — one th a t in tegrates whole language 
strategies w ith  explicit instruction in  graphophonic skills and 
com prehension  strategies (C unningham  & Allington,1999;
Routm an ,1991,1996).
In response, teachers are developing a  p rogram  of balanced 
literacy in  classroom s which encom passes m any instructional issues 
and p rog ram  com ponents. Issues in  read ing  include the various 
dim ensions o f read ing  developm ent such  as, phonem ic awareness, 
concepts ab o u t p r in t  and appropria te  book selection. Com ponents of a 
balanced read in g  program  include read ing  aloud, book  introduction 
activities, sh a red  reading, guided reading, independen t reading, 
repeated read ing , and  explicit instruction of skills and  strategies. In 
writing, issues include characteristics of w riting  such as spelling stages 
and inven ted  spelling. A balanced w riting  p rogram  includes 
interactive w riting , shared w riting, m odeled  w riting, independent 
writing, a n d  spelling instruction. Balanced literacy program s em ploy 
m ultiple app roaches to  provide read ing  instruction w hich is based o n  
the best educational practices w ithin  appropria te  instructional 
contexts.
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The U se o f Paired Reading in Appropriate Instruction
Paired  R eading w as developed in  the  m id  1970's w ith  the goal 
of p resen ting  a technique suitable for use  w ith  a w ide varie ty  of 
children an d  capable of being used w ith  m inim al tra in ing  by  a wide 
range o f people w ho w ork  w ith  children (M organ, 1985). The 
technique w as designed  to be inherently flexible in an  effort to be 
applicable to ch ild ren 's vary ing  reading levels an d  use of strategies. 
A dditionally , it w as in tended  to be easy to  im plem ent b y  others who 
do not norm ally  teach read ing  by m aking the steps in the  technique 
s tandard  an d  sim ple to comm unicate quickly. T opping  (1985 a) 
explains Paired R eading as "a straightforw ard and  enjoyable way for 
nonprofessionals to help  children develop be tter read in g  skills 
(p.109)". Initially, M organ (1985) hoped th a t Paired R eading would be 
sufficient to tolerate use over long periods of tim e by  a d u lt tutors who 
had received little train ing  and  limited superv ision . H e expected to 
even tually  train  pa ren ts  to use Paired R ead ing  in the hom e and 
hoped th a t its sim ple struc tu re  would accom m odate bu sy  family 
schedules. H e reports that training and im p lem en ta tion  proved to be 
easier than  expected an d  Paired Reading becam e a m odel for parental 
involvem ent in read ing  instruction (M organ, 1985). T eachers and 
adm in istrators have adop ted  Paired R eading  as a m odel for parent 
involvem ent in  read ing  instruction because of the ease w ith  which 
paren ts can be tra ined  an d  the structured practice w ith in  contextual 
read ing  it allow s paren ts  to provide their ch ild ren  (Rasinski & 
Fredericks, 1991).
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The step s of this fundam enta lly  sim ple technique are in  two 
phases—sim ultaneous read ing  a n d  in d ep en d en t reading. The process 
includes (a) selection of a book o f the ch ild 's choice, (b) paren t and  
child begin read in g  aloud sim ultaneously , (c) the child signals and  
reads alone if desired, (d) the p a ren t praises efforts to reinforce correct 
reading, (e) th e  paren t allow s fo u r seconds for the  child to self-correct 
an  error or a ttem p t an unkn o w n  w ord, an d  (f) the parent and  the 
child read  sim ultaneously  ag a in  un til the  ch ild  indicates h e /s h e  is 
ready to read  alone (Topping & Lindsay, 1992). The steps are easy to 
follow an d  p ro v id e  students w ith  a m odel for fluent, expressive 
reading and  su p p o rt sufficient for texts of vary ing  difficulty.
In s tu d ies  w hich are represen tative  o f o ther research on  the 
effectiveness o f Paired R eading (Carrick-Sm ith, 1985; H eath, 1985), 
statistical analyses revealed gains in read ing  progress (accuracy and  
com prehension) that w ere tw o to three tim es g rea ter than the control 
group. The successful im plem entation  of Paired  Reading in a  variety  
of settings has led teachers to u se  the technique as part of regular 
reading instruction  using peer tu to rs (Topping,1989). Topping (1985 b), 
lists seven factors in the effectiveness of the Paired  Reading technique 
w hich include (a) provision of a strong  m odel, (b) provision of a 
continuous p ro m p t, (c) de-em phasized  errors, (d) continuity and  
fluency em phasized , (e) com prehension  and  context clues 
em phasized, (f) child 's selection of ow n read ing  m aterial, and  (g) 
sim ple steps w hich  require no  special m aterials. The factors w hich  
m ake Paired Reading an  effective technique have im plications for its 
use in ap p ro p ria te  reading instruction  in the  e lem entary  school.
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As previously  discussed, balanced literacy program s em ploy 
m ultiple approaches to p rov ide  reading  instruction w hich is based  on 
the best educational practices w ith in  appropriate  instructional 
contexts. In an analysis of the literature on Paired Reading and  its 
effectiveness, four themes em erge which reflect elem ents of 
appropriate  read ing  instruction. The themes that em erge from  a 
review of the literature include (a) practice, (b) feedback, (c) 
reinforcem ent/social interaction, an d  (d) m odeling.
Pgctice
It is often said  that "practice makes perfect." The practice of 
reading in  a successful env ironm ent is im portan t to the developm ent 
of fluent readers. Bernice C ullinan  (1992) asserts tha t reading to and  
w ith  children provides them  w ith  practice that is p a rt of a "success 
cycle". The cycle implies that the  m ore a child reads (practice), the 
better the child gets a t read ing  (proficiency); therefore, the m ore 
enjoyable reading becomes (pleasure). The average time a child 
spends actually reading in the typical classroom is lim ited (A nderson 
et al., 1985). If children are to becom e proficient readers, they m ust 
have time w ithin the school d ay  to practice read ing  skills by actually  
engaging in the act of reading  (Allington & C unningham , 1996). In 
the instructional setting, the use of Paired R eading allows studen ts to 
interact w ith  p rin t in  a m eaningful w ay and read  for a real purpose. 
The creation of an  environm ent that continually reinforces the 
usefulness and value of read ing  is characterized as good and 
appropriate instruction (Pearson, Roehler, Dole, & Duffy,1992).
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Feedback
A ccording to Zem elm an et al. (1998), read in g  is best learned in a 
low -risk env ironm ent where children are encouraged  to take risks 
know ing they  w ill receive corrective feedback w hich is im m ediate, 
useful, an d  non-threatening. Getting feedback in  Paired Reading 
sessions helps children become aware of the strategies they are using 
while reading . W ith appropriate feedback, ch ild ren  can discover 
additional strategies they can use. As they becom e aw are of which 
strategies to use and  w hen to use them , better com prehension will 
result (O pitz & Rasinski, 1998). Providing feedback which encourages 
children to m onitor and  self-correct w hile read in g  sends children a 
"can do" m essage (C unningham  & A llington, 1999). Useful feedback 
is an essential feature of appropriate read ing  instruction. 
Reinforcem ent/Social Interaction
O pportun ities for interacting w ith  a p a rtn e r  w ho provides 
reinforcem ent for attem pts a t reading is a characteristic of Paired 
Reading tha t m akes it a good teaching technique. H oughton and 
Li tw in (1995) found that both students (tu to r an d  tutee) m ade 
statistically significant gains in  reading accuracy and  com prehension 
th rough  the  use of an  intervention involv ing  the  pause, prom pt, and 
praise procedure. By providing support th rough  social dialogue and 
interaction, s tuden ts are able to perform  h igh ly  challenging tasks such 
as read ing  (Dixon-Krauss, 1995). Using Paired  R eading w ith peer 
tutors gives studen ts the opportunity  for social interaction and 
positive reinforcem ent for reading. A pprop ria te  read ing  instruction 
acknow ledges that language is social an d  enables students to take
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risks, approxim ate, self-correct, and  com prehend  w ithin the safety of 
social interaction (Fisher, 1995). The use o f Paired  Reading as a p a rt of 
read ing  instruction  p rov ides students w ith  the  social in teraction  and  
reinforcem ent th a t is representative of ap p ro p ria te  reading  
in stru c tio n .
M odeling
Provid ing  m odels for children h e lp s  them  leam  
(H ennings,1992). Essential to good read ing  instruction  is the 
provision of m odels to facilitate the acquisition  of reading skills and  
strategies. In his book, The Read A loud H andbook  (1995), Jim  Trelease 
em phasizes the n eed  for m odeling read ing  behaviors by quo ting  
Orville Prescott. Prescott says, "Few ch ild ren  leam  to love books by 
them selves. Som eone has to lure them  in to  the  w orld  of the w ritten  
w ord; som eone h as to show  them the w ay  (cited in  Trelease, 1995)". 
O bservation of dem onstrations and  g u ided  participation  are central 
com ponents of H o ldaw ay 's  natural m odel of learning (W eaver, 1994). 
The foundation  o f Paired Reading is roo ted  in  p rov id ing  a m odel for 
children to im itate. Because of its use of m odeling , Paired R eading is 
an instructional technique that is typical of good  teaching.
The use of practice, feedback, reinforcem ent w ith social 
interaction, and  m odeling  make Paired R ead ing  a  pow erful 
instructional tool. This m ulti-faceted techn ique helps studen ts take 
increasing control of the reading process. G u id ing  students to take 
control of the read ing  process in order to be proficient readers is the 
purpose of read ing  instruction. The challenge to educators is 
identify ing and im plem enting  effective w ays to assist s tuden ts  in  their
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quest tow ard  literacy. A review  of the literature regard ing  the use  of 
Paired Reading in  p rov id ing  appropriate  read in g  instruction in the  
elem entary school indicates th a t Paired R eading is a sim ple technique 
to include in  the  read ing  curricu lum  and  has beneficial effects for the 
students w ho participate.
Peer Tutoring and Its Effectiveness
Peer tu to ring  has been  defined as a system  of instruction in  
which learners he lp  each o ther and  leam  by teach ing  (G oodlad &
Hirst, 1989). In the  broad sense, peer tutoring refers to the 
instructional assistance p rov ided  by one s tu d en t to another in the 
same classroom , group, or g rade. A dding the descrip to r cross-age to 
the term  peer tu to rin g  im plies the use of s tu d en ts  w ho  differ in age  or 
grade by several years (Foster-Harrison, 1997) to  p rov ide  assistance 
w ith instructional m aterial. For years, educational researchers have 
conducted stud ies to investigate the effects of p e e r tu toring  on b o th  
academic and social skills.
D evin-Sheehan, Feldm an, and  Allen's 1976 critical review  of 
research exam ined the available published research  on  long-term  and  
short-term  stud ies paying  particu lar attention to variab les w hich affect 
the outcom e of tu toring . The review  of research w as restricted to 
program s p rim arily  concerned w ith  academ ic perform ance. The 
participants, goals, and  procedures of the p rogram s varied  greatly 
form study  to stu d y ; how ever, all of the stud ies rev iew ed  were 
principally investigating  the academ ic perform ance of students. 
Participants ranged  from  elem entary  school s tu d e n ts  to adults. Som e 
program  goals em phasized  the  achievem ent o f the  tu tee  while o thers
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investigated the achievem ent of each s tu d en t. The procedures 
em ployed included empirically validated  program s as w ell as 
structured  m odels gu ided  by  instructional goals determ ined b y  the 
data  from  the pretesting of students. Based on the evidence collected 
in the studies review ed, Devin-Sheehan e t al. (1976) concluded that 
several different kinds of tutoring p rog ram s can effectively im prove 
the academ ic perform ance of tutees and  in  som e cases the tu to rs as 
well. O ne type of tu toring  program  th a t p rov ided  interesting insight 
into peer tu toring is referred to as p rog ram m ed  tutoring. P rogram m ed 
tu toring  is described as a technique tha t has been m ethodically 
developed and  successfully field tested. Based on  the analysis of data 
from  stud ies using program m ed tu to ring , Devin-Sheehan et al. w ere 
able to d raw  two conclusions which im pact the effectiveness of peer 
tutoring. First, it w as evident that because a particular or p rogram m ed 
m ethod is effective in several different situations, the m ethod  w as 
som ew hat m ore im portan t than the m aterials. In addition, the 
evidence suggested that particular m ethods m ay be more appropria te  
for certain  subjects and  im ply that research findings from a tu toring  
program  for a particular subject area such  as reading should n o t be 
duplicated  in  a tu toring  program  for ano ther subject area such  as 
m ath  or science. Finally, the 1976 review  concluded that in m ost cases, 
studen ts benefit from  serving as a tu to r a n d  therefore, tu to ring  can be 
beneficial for both the tu to r and the tu tee. Overall, Devin-Sheehan et 
al. deduced that since only a few broad  generalizations could be m ade 
based  on the literature review ed, m ore system atic research w hich  
identifies critical issues and  problem s based  on  theoretical
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considerations m u st be conducted in  order to d raw  add itional valid 
conclusions. The thoughtfu l critique of the available research p layed  a 
significant role in  challenging researchers to conduct additional 
studies w hich w ere  based on sound  theoretical p rincip les and  w ere 
rigorously designed.
Cohen, Kulik, and  Kulik (1982) in tegrated the findings of 65 
peer tu toring  stud ies through a statistical analysis an d  described the 
effects of the tu to ring  program s on  both  tutors and  tu tees. They 
focused on  the effects in  three m ajor areas. These areas were: (a) 
studen t achievem ent as m easured  on  exam inations, (b) favorability of 
studen t a ttitudes tow ard  the subject m atter, an d  (c) favorability  of 
studen t self-concept. The analysis of studen t ach ievem ent as 
m easured on  exam inations reflected positive effects for both  the tu to r 
and  the tutee. There w as a statistically significant difference betw een 
the exam ination results of studen ts w ho w ere p a r t  o f a tu toring  
program  (either in  the role of tu to r o r tutee) an d  the exam ination 
results of studen ts  in a control g roup  who w ere not p a r t  of a tu toring  
program . A n investigation of stud ies which rep o rted  resu lts on 
studen t a ttitudes tow ard  the subject m atter being  tau g h t revealed that 
studen t a ttitudes w ere m ore positive tow ard the  subject m atter being 
taught in classroom s w ith tu toring  program s. Both tu to rs  and tutees 
dem onstrated m ore positive a ttitudes tow ard the  subject m atter being 
taught. W hen exam ining the effects of tutoring p rog ram s on the self- 
concepts of children, the average effects were very  sm all and  not large 
enough to be considered statistically reliable. The au th o rs  d id  report 
that there w as lite ra tu re  that contained anecdotal records w hich
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reported d ram atic  changes in self-concept as a resu lt of participation in 
tu toring p rogram s. How ever, the  quantita tive  reports d o  n o t support 
such dram atic changes. Just as D evin-Sheehan e t al. (1976) concluded, 
Cohen et al. (1982) reported th a t their m eta-analysis confirm ed that 
tu toring benefits the  cognitive a n d  affective dom ains o f bo th  tutors 
and  tutees. A dditionally , they expressed  the need  to conduct further 
investigations to identify  key variables affecting educational outcomes 
of tutoring. Since the critical rev iew  of stud ies by  D evin-Sheehan et al. 
and  the m eta-analysis of Cohen e t al., educational researchers have 
accepted the challenges to continue the investigation a n d  
exam ination o f the variables th a t determ ine the effectiveness of peer 
tu toring .
Research on Classwide (Same Age) Peer Tutoring  
Study Summary
G reenw ood, Delquadri, a n d  Hall (1989) conducted  a 
longitudinal s tu d y  of differences in  classroom  ecological 
arrangem ents an d  studen t behaviors on low  socioeconom ic status and 
high socioeconom ic status elem entary  s tu d en ts ' g row th  in  academic 
achievement. The four year s tu d y  assessed the processes (ecological 
arrangem ents an d  studen t behaviors) and  p roducts (academ ic 
achievem ent) in  C hap ter 1 and  non-C hapter 1 schools. The 
experim ental g roup  m ade up of low  socioeconom ic s ta tu s  students 
participated in  C lassw ide Peer T utoring  (CWPT), a system  in which 
tutor-tutee p a irs  w ork  together o n  a classw ide basis. A  low  
socioeconomic sta tu s control g ro u p  and  a h igh  socioeconom ic status 
com parison g ro u p  received teacher designed  instruction .
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Study Findings on Effectiveness
Analysis o f the process effects d a ta  indicated that the 
experim ental a n d  com parison g roups engaged in  h igher overall 
levels of academ ic behavior du ring  lessons. Exam ination of the 
product effects reflected significantly greater gains in  language, 
reading, and  m ath  for the low  socioeconomic s ta tu s  experim ental 
group than the  low  socioeconomic s ta tu s  control g roup. Additionally, 
there w ere no significant gains m ade b y  the experim ental group as 
com pared w ith  the h igh socioeconomic status control group. A causal 
relationship betw een  the im plem entation  of CW PT in the 
experimental g roup  and  coinciding w ith  changes in  process and 
product variables as com pared w ith  those of the control group was 
evident.
Benefits
Based on  the study  findings, G reenw ood et al. (1989) 
dem onstrated th a t sustained use of a n  effective instructional practice 
such as CWPT can im prove academ ic outcom es. Participation in the 
tutoring p rogram  prov ided  students w ith  the follow ing benefits: 
significantly m ore reading  aloud, academ ic talk, an d  question asking 
which resu lted  in  h igher levels of academ ic achievem ent. This four 
year longitudinal s tu d y  included 416 students an d  dem onstrated the 
effectiveness peer tu toring  and  the sustainability  of peer tutoring 
strategies over tim e. The thorough design  of this s tu d y  have m ade it a 
model which can be replicated in o ther studies.
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Limitations
Despite the substantial benefits of classw ide peer tu toring, the 
following four lim itations w ere identified: content p reparation  
dem ands, physical efforts, noise levels, and  conflicting schedules. 
Teachers found  it difficult a t times to select content tasks w hich fit in 
the CWPT standard  tu toring  form at. Some teachers found it taxing to 
move a round  the room to m onitor pairs and  aw ard  points. The 
elevated noise level due to  having  the entire class engaged in  tu toring  
was a negative factor reported  by  teachers. Finally, scheduling tutoring 
sessions w ith in  an  already tight schedule p roved difficult. These 
obstacles caused some teachers to use CWPT w ith  less consistency and 
therefore, studen ts  in those classrooms d id  not experience the know n 
benefits as often.
The m ajor m ethodological concern for this s tu d y  is the 50% 
rate of attrition  over the four year period. Though the researchers 
couldn’t control the relocation of students into o ther schools, 
beginning w ith  a large subject pool allowed them  to achieve 
statistically significant results despite the high ra te  of attrition.
Study Summary
Ezell an d  Kohler (1994) evaluated the academ ic peer tu to ring  
for reading skills of children w ith  special needs. Fourteen special 
needs studen ts participated in seven peer tu to ring  interventions to 
im prove read ing  accuracy, fluency, com prehension, and  vocabulary. 
Both the target students a n d  their typical peers served  as tutors. All 
tutors partic ipated  in train ing  w hich included explanations, 
dem onstrations, and  practice of all interventions to be used in  the
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program . The in terven tions used  served  as the s tru c tu re  for the 
program . A particu lar p rogram  such as CWPT (G reenw ood e t al.,
1989) was no t used. The study  w as conducted d u rin g  a 15 w eek period. 
Study Findings on Effectiveness
The peer tu to ring  in terventions used  w ith  the  s tu d e n ts  yielded 
considerable im provem ent in  read ing  accuracy, fluency, 
com prehension, a n d  vocabulary. In addition , significantly  h igher 
levels of academ ic respond ing  d u rin g  peer tu to ring  w ere  ev ident 
w hen com pared w ith  levels of academ ic respond ing  d u rin g  regular 
classroom  instruction. The special needs studen ts w h o  w ere the focus 
of this s tudy  dem onstra ted  im provem ent of read ing  skills a n d  their 
academic engagem ent d u rin g  tu to ring  w as alm ost tw ice that observed 
in  other classroom  activities.
Benefits
Participation in  a struc tu red  peer tu toring  p ro g ram  enhances 
the academic achievem ent in  read ing  for studen ts w ith  special needs. 
Students are m ore actively engaged w hen  paired  w ith  a peer. Similar 
to the benefits identified  in  G reenw ood, D elquadri, a n d  H all's  (1989) 
longitudinal s tudy  o n  CW PT, these special needs s tu d en ts  
experienced benefits such  as increased tim e on task, social interaction 
w ith  age-appropriate peers, an d  susta ined  ind iv idua l atten tion . 
Though the sam ple size in  this s tudy  is relatively sm all, statistically 
significant results w ere ind icated  an d  no studen ts d iscon tinued  
participation du ring  the study.
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L im itations
T hough the  project staff an d  participan ts indicated  h igh  
satisfaction rates w ith the p ro g ram  and  its benefits, there w ere 
lim itations to its im plem entation . The m ain obstacle  is the tim e 
required to develop and  im plem en t a quality  p rogram . P rov id ing  
substantial suppo rt to teachers, train ing  tu to rs, develop ing  tra in ing  
m aterials, m easuring  s tu d en t p rogress, observ ing  s tuden t behavior, 
and  m onitoring  the use of in terventions d u rin g  sessions are  the 
activities w hich  necessitate the  com m itm ent to  large am ounts of 
time. N ot all studen ts p a rtic ipa ted  in  all seven  in terventions w hich  
were p a rt of th is study. Because no t all studen ts  w ere involved in  all 
seven interventions, there w ere  som e studen ts w ho only partic ipa ted  
for four weeks. H ow ever, the in terventions w ere  designed to 
individualize instruction an d  therefore, it w as no t necessary for all 
studen ts to participate in all interventions.
S tudy S um m ary
M athes, H ow ard, A llen, an d  Fuchs (1998) investigated the 
effectiveness of Peer A ssisted Learning Strategies for First G rade  
Readers (First G rade PALS) as a tool for enhancing  the read ing  
developm ent of diverse learners w ith in  the reg u la r classroom . Low- 
achieving first graders w ere of particular in terest. The partic ipan ts 
included tw enty  first grade teachers and  86 first g rade  studen ts (46 low, 
20 average, and  20 high achieving). The First G rade  PALS p rog ram  is a 
m odification of the em pirically validated  Peabody  PALS (for u p p e r 
elem entary students) w hich is m odeled  after CW PT (G reenw ood et 
al.). The 35 m inute  sessions over a sixteen w eek  period  included
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stru c tu red  activities w hich  w ere in tended  to develop phonem ic 
aw areness, w ord  recognition, fluency, and  com prehension.
Study Findings on Effectiveness
The results of the  study  indicated  that the im proved  reading 
achievem ent of the first grade studen ts d id  occur. H ow ever, low 
achieving studen ts ap p ea r to have benefited  m ore th an  average or 
h igh  achieving studen ts. For low achieving studen ts statistically 
significant findings w ere seen on  m easures of w ord  attack, w ord 
identification, oral read ing  rate, and  early  reading skills such as 
concepts of p rin t and  phonological segm entation. T hough  sam ple size 
of average and h igh  achieving studen ts w as purposefu lly  small, 
statistically  significant findings w ere ev iden t for average achieving 
stu d en ts  in m easures of w ord  attack, phonological segm entation, and 
oral reading rate. Educationally relevant effect sizes w ere suggested for 
passage  com prehension and phonological segm entation of high 
achieving students. First G rade PALS teachers reported  the belief that 
all learners benefited in  academ ic achievem ent and  social skills 
d ev e lo p m en t.
B enefits
This study  included a large num ber of participants who 
rem ained  in the s tu d y  for the 16 w eek period. In add ition  the 
partic ipan ts w ere s tud ied  w ithin typical academ ically heterogeneous 
first grade classes. The sim plicity of First G rade PALS and  its materials 
allow s teachers to im plem ent the p rog ram  in a tim e efficient m anner 
w ith in  the context of regular reading  instruction. A dditionally , the 
struc tu re  of the p rogram  facilitates the engagem ent in  the act of
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read ing  for 30 o f the 35 m inute session. T he m aterials used w ith  peer 
tu tors m axim ize learning opportunities b y  p rov id ing  appropria te  
levels of scaffolded support. The com prehensive, scripted teacher 
m anual allows teachers to im plem ent the  ro u tin es w ith ease and  
consistency.
Limitations
To effectively im plem ent First G rade  PALS technical assistance 
and  support w as provided for the teachers. A s w ould  be expected 
based on  the vary ing  knowledge, skills, a n d  abilities of teachers, the 
project staff h ad  to provide more assistance to som e teachers th an  
others. W ithout the provision of su p p o rt a n d  expertise of the PALS 
staff, it is unclear how  effectively the p ro g ram  can be im plem ented. 
Levels of teacher expertise in  reading  in struc tion  vary greatly, a n d  the 
ability  to effectively im plem ent a p rog ram , even  one that is well- 
developed and teacher-friendly, will be  d iversified  as well.
The researchers indicated that there w as a two to four w eek lag 
tim e betw een p retesting  and  im plem entation  of the PALS program . It 
is not clear w hy this gap occurred or w h a t im pact it m ight have had  
on  the outcom e of the study. H ow ever it seem s that beginning 
participation in  a successful program  such  as PALS w ith as little lag 
time as possible w ould  only enhance the ou tcom e for participants.
The three studies discussed above ind ica te  the effectiveness of 
peer tutoring using  studen ts of the sam e age  o r w ithin the sam e class. 
Based on the s tu d y  findings, G reenw ood e t al. dem onstrated that 
susta ined  use o f an  effective instructional p ractice such as CWPT can 
im prove academ ic outcom es. Participation in  a structured peer
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tutoring p ro g ram  enhances the academ ic ach ievem ent in read ing  for 
students w ith  special needs (Ezell & K ohler,1994; M athes &  Fuchs, 
1991). The sim plic ity  of First G rade PALS an d  its m aterials allow s 
teachers to im p lem en t the p rogram  in a tim e efficient m anner w ith in  
the context o f regu lar read ing  instruction (M athes e t al., 1998).
Though each  of the studies target a d ifferent s tu d e n t popu lation  and  
use d ifferent p rog ram s to im plem ent peer tu to rin g , they a ll show ed 
academic gains in  reading  for participants by  increasing  tim e on  task, 
providing ap p ro p ria te  levels of suppo rt, and  engag ing  studen ts in  the 
act of read in g  over a sustained  period  of tim e. These findings have 
been corrobora ted  in  other studies ( Brady, N . C. 1997; H ough ton  & 
Litwin, 1995; Locke & Fuchs, 1995; an d  Roswal & Mims, 1995).
Research on Cross-Age Peer Tutoring  
Study Sum mary
Lim brick, M cN aughton, and  G lynn (1985) investigated  the  use 
of a cross-age tu to ring  p rogram  and  its effects o n  the  reading 
achievem ent o f underach iev ing  studen ts . The th ree  pairs w ere  
random ly selected from  the low est achieving s tu d en ts  in a first g rade 
and fourth  g rad e  classroom . The studen ts u sed  the  Paired R eading  
technique (M organ, 1985) w hich w as m odified so that e rro r correction 
was delayed an d  passages w ere discussed before a n d  after reading . The 
technique inc luded  concurrent m odeling  of co rrect read ing  and  praise 
for reading  independen tly  by  peer tu tors. Specific training w as 
provided to en su re  that appropria te  tu to ring  behaviors w ere 
em ployed.
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rs on Effectiveness
The tu tees (students being tutored) dem onstra ted  changes in 
accuracy, self-correction, and ra te  of progress w hich  w ere  clearly 
associated w ith  the  tutoring. In  addition, tutees as w ell as tu tors 
show ed gains in  com prehension m easures. M oderate  changes in 
accuracy, self-correction, and rate  of progress associated  w ith  tutoring 
for the studen ts w h o  served as tu to rs were observed . Both tu tors and 
tutees m ade substan tia l gains in  reading  ages in  m easu res of accuracy 
and  com prehension. Both studen ts in the pairs m ad e  gains in 
difficulty levels in  classroom  m aterials read.
Benefits
The use o f cross-age peer tutors im pacted th e  read ing  
developm ent of b o th  partners by  using  a sim ple technique. The 
benefits of this cross-age peer tu to ring  program  in c lu d ed  engaged time 
in  reading, self-selected reading  materials, social feedback, support 
sufficient enough  to allow  for the reading of m ore d ifficu lt texts, and 
ease of train ing  a n d  im plem entation of the m odified  P aired  Reading 
technique. In add ition , students h ad  the o p p o rtu n ity  to develop social 
skills during  the tu to ring  interactions. The benefits w ere experienced 
by  both tu tor an d  tutee.
Limitations
This m odel of peer tu to ring  is not p a rt of a  p a rticu la r program  
and  therefore, does no t have specific m aterials. To im plem ent, 
teachers m ust have  access to a w ide  range of read in g  m aterials from  
which students can  select to read. In addition, the  teacher m ust have 
som e level of expertise  in selecting reading m ateria ls that fall w ith in  a
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range of difficulty th a t will not be a t the  frustrational level of the 
students. Though the  study  indicated substantial gains for both the 
tu tors and  the tutees, the use of only six subjects is sm all for a 
quantita tive  study.
S tudy  Sum m ary
Raschke, Dedrick, Strathe, Yoder, an d  K irkland's 1988 study 
using  older students to tutor k indergarten  students w as conducted to 
investigate if there w ere significant differences tow ard  older students 
betw een tutored an d  non-tutored k indergartners. Tw enty sixth grade 
students and  seventy kindergarten ch ild ren  participated in  the six 
m onth  study. The tu tors were random ly  assigned to tutees. The 
k indergarten  students w ere d ivided in to  tw o groups, one that 
participated in the cross-age peer tu to ring  program  an d  one that 
interacted w ith the older students w ith o u t any  structured  activities. 
The cross-age peer tu toring program  consisted  of w eekly one hour 
sessions in which the tutors gave the k indergartners academ ic and 
m otivational help.
S tudy  Findings on Effectiveness
The study revealed significant differences betw een groups. The 
group of kindergartners who had  older tu to rs for struc tu red  activities 
dem onstrated a m ore positive grow th in  a ttitude  tow ard  the older 
students. Participation in  the cross-age tu to ring  p rogram  using 
structu red  activities fostered positive a ttitudes about the older 
students. The researchers found that the tu tor-tutee exchange is best 
characterized as a give and take relationship  which m akes it a 
valuable instructional tool.
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Benefits
O ver a six m onth period, researchers stu d ied  a large group  of 
studen ts in  a  public  university  laboratory school. The study  indicates 
benefits w h ich  include: (a) the k indergarten  s tu d en ts  in  the cross-age 
peer tu to ring  p rog ram  felt m ore confident abou t engaging  in  fu ture 
academ ic tasks such as reading, (b) the k indergarten  studen ts in  the 
cross-age p ee r tu to ring  p rogram  found the o lder ch ild ren  as 
facilitating ra th e r than  in tim idating , and  (c) the  k indergarten  studen ts 
in the cross-age peer tu toring  p rogram  felt m ore com fortable a round  
the o lder s tu d en ts  in other settings w ithin  the school.
Lim itations
To im plem en t a cross-age peer tu to ring  p rog ram , the 
cooperation  o f m ultip le  teachers and  the coo rd ina tion  of schedules is 
essential. W ith in  an  already busy  school day , this can  prove difficult. 
W hen schedu les of one or bo th  grade levels are  in te rrup ted , the 
consistency o f im plem entation can be affected. In  add ition  to 
p lann ing  schedules, it is im portan t for teachers to w ork  together in 
pairing  s tu d e n ts  appropriately. F inding tim e for teachers to p lan  
together is h a rd  to do. In m ost situations, the successful 
im p lem en ta tion  w ill require the cooperation a n d  en thusiasm  of 
teachers w ho  are  willing to p u t in  time after the school day  in o rder to 
organize a n d  p rov ide  structure for the p rogram .
S tudy  S um m ary
The p u rp o se  of Giesecke a n d  C artledge's 1993 study  w as to 
further va lida te  the beneficial effects of cross-age peer tu toring an d  
extend the know ledge of cross-age peer tu to ring  w h en  low-achieving
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students serve  as tutors. The four fo u rth  grade partic ipan ts w ho 
served as tu to rs  w ere selected by their teacher based on  their poor 
reading perfo rm ance and low peer social status. The three th ird  grade 
studen ts w ho  served  as tutees dem o n stra ted  a reading  ab ility  sim ilar 
to the fourth  g rade  students and  w ere  selected by their teacher in 
cooperation w ith  the fourth grade teacher based on  th a t criteria. The 
six w eek tu to rin g  program  included  one w eek of tra in ing  an d  five 
weeks of tu to ring . The thirty m inute sessions w ere conducted  in  the 
library d u rin g  the tim e allocated for read in g  seat w ork. The tu tors 
used gam es to  p rov ide  practice on s ig h t w ord  recognition.
Study F ind in g s  on Effectiveness
Substan tia l gains were consistently  observed in  sigh t w ord  
recognition as a function of partic ipa tion  in  the cross-age peer tu toring  
program . T hose gains were dem onstra ted  by  both the tu to r an d  the 
tutee. The s tu d y  also revealed significant gains in self-concept ratings. 
All of the pa rtic ipan ts felt that the p ro g ram  had been helpfu l and  
enjoyable.
Benefits
In a rela tive ly  short period o f tim e (five weeks) b o th  the tu tor 
and tu tee w ere  able to significantly im prove  sight w ord  recognition. 
The ability  to u se  students to assist in  instruction  prov ides both  
students w ith  social interactions w hich  facilitate su p p o rt and  
encouragem ent w hen  attem pting new  tasks. The use of gam es as part 
of the tu to rin g  sessions helped elim inate  the  fear of academ ic m aterial 
w hich m ay h a v e  seem ed in tim idating  to  underach iev ing  studen ts 
(both in  the ro le  of tu to r and tutee). T he participants w ere  prov ided
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w ith  extra practice, increased exposure to sight w ords, an d  
opportunities for social in teraction in  learning activities.
Limitations
Despite substantial gains by  bo th  the tutor and  tutee, the  study 
exam ined a small num ber of subjects. Scheduling the peer tu to ring  
sessions using students from  several classes was a challenge. Because 
no t all of the students in  each classroom  participated in the program , 
the tutors and tutees h a d  to leave their regular instruction  to 
participate. Interviews w ith  studen ts revealed that they w an ted  the 
sessions to be scheduled so that they d id  no t miss the seat w ork  from 
their respective classes.
The three studies d iscussed above indicate the effectiveness of 
cross-age peer tutoring. T he use of cross-age peer tu tors has been 
show n to impact the read ing  developm ent of both partners by  using a 
sim ple, modified Paired R eading technique (Limbrick e t al.,1985). The 
benefits of participation in  a cross-age peer tutoring p rog ram  include 
engaged time in reading, social interaction, and su p p o rt sufficient 
enough to allow for the read ing  of m ore difficult texts. Extra practice 
prov ided  through increased exposure to academic m aterial is an  
added  benefit (Giesecke & C artledge, 1993). The benefits can be 
experienced by both the tu to r and  the tutee. Though each of the 
studies target a different s tu d en t population  and use different 
program  structures to im plem ent cross-age peer tu toring, they 
dem onstrated academ ic gains for partic ipan ts by increasing tim e on 
task, providing appropria te  levels of support, and engaging  students 
in the academic activities over a susta ined  period of tim e. These
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findings have been corroborated in  o ther studies on the 
effectiveness of cross-age peer tu to ring  (Fresko & Chen, 1989; Labbo & 
Teale, 1990; Supik, 1995; Topping, 1989; an d  Zukowski, 1997).
Considerations for Im plem entation
The influences of peers on  the academ ic achievem ent a n d  
m otivation  of children can be significant (Paris, Wasik, & T urner, 
1991). W hether deciding to im plem ent a  cross-age or sam e-age 
tu to ring  program , teachers m ust consider a num ber of issues w hich  
can im pact the effectiveness of im plem entation . Some issues to 
consider include scheduling, struc tu re , train ing, and levels of 
engagem ent.
Schedu ling
Scheduling m ust be  considered  in  the  im plem entation of cross­
age and  same-age peer tu toring . Finding tim e to schedule tu to ring  
sessions w ithin  an already busy  schedule has proven difficult for 
teachers (Greenwood et al.,1989). Peer tu to ring  with sam e-age tu tors 
m ay  be m ore manageable w ith in  a single classroom. W hen 
im plem enting  a cross-age peer tu to r p rog ram  scheduling can be 
difficult because more than  one teacher's schedule m ust be considered  
(Rekrut,1994). Regardless of the  style of tu to ring  teachers decide to 
im plem ent, there will be in te rrup tions to the  schedule.
S truc tu re
There is evidence that struc tu red  form s of peer tu to ring  tend  to 
be m ore effective (Topping, 1989). M athes, Grek, Howard, Babyak, an d  
Allen, (1999) attribute the success of their program . First G rade PALS, 
partially  to the simple structu re  an d  m aterials it uses. O ther form s of
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tutoring w hich do  not have prescribed stru c tu res  m ay be easier for 
som e teachers to implement. H ow ever, consideration  m ust be g iven  
to the teacher's ability to organize s tu d en ts  in  such a  w ay that tim e is 
used efficiently to  achieve the goals of the  peer tu toring  relationship. 
The identification and  acquisition of ap p ro p ria te  m aterials for u se  by  
peer tu tors m ust be considered also (Schloss & Kobza, 1997). The 
structure of the  p rogram  and the m ateria ls requ ired  in its use have 
im plications for the time that w ill be  req u ired  for training and  
support of teachers as well as students.
Training
To effectively im plem ent any  teach ing  strategy, each partic ipan t 
m ust und ers tan d  his or her role. The use  of peer tu toring is no 
exception. Som e tutoring program s requ ire  the use of specific 
m aterials or form ats (Greenwood e t al., 1989; M athes et al.,1998). O ther 
program s m ay be developed by  the teacher based  on  the needs of the  
students being served. Regardless of the p rog ram , teachers m ust 
consider the am o u n t of training that w ill be  requ ired  for teachers and  
students to effectively im plem ent the p rog ram . Topping (1998) 
explains that "effective tutoring certain ly  involves the provision of 
quality train ing, support, and m onito ring  (p.48)".
Levels o f Engagem ent
In teractions w ith  others can enhance  the intellectual value of 
academ ic tasks (Form an & Cazden, 1994). The use of peer tu to ring  
provides stu d en ts  w ith  opportunities for social interaction rela ted  to 
an  academic task. Limbrick et al. (1985) found  that in addition to
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prov id ing  opportun ities for social in teraction , peer tu tors can  offer 
scaffolded su p p o rt for challenging tasks.
Conclusion
O ver an d  over again, studies have  poin ted  to the effectiveness 
of using  peer tu tors. M aheady (1998) has synthesized the advantages 
for studen ts  w ho  participate in any form  of peer tu toring  an d  includes 
h igher academ ic achievem ent, im proved  in terpersonal relationships, 
enhanced  personal a n d  social developm ent, m ore positive learn ing  
env ironm ent, a n d  increased m otivation. The m ost tho rough  research 
has been conducted  and  reported on sam e-age peer tu toring  an d  
indicates a need  for further research regard ing  the use of cross-age 
peer tu toring . The existing research o n  cross-age peer tu toring  
dem onstra tes its effectiveness and  p rov ides inform ation w hich  can be 
generalized to o ther situations. In add ition , studies (Carrick-Sm ith, 
1985; H eath , 1985) have revealed the effectiveness of using  Paired 
Reading to im prove reading progress in  accuracy and  com prehension.
In the p le thora  of professional lite ra tu re  about using  cross-age 
peer tu tors, I have no t located any articles tha t investigate the 
attitudes an d  perceptions about the reciprocal effects from  the tu tor's 
perspective. A dditionally , other stud ies have not investigated the use 
of Paired R eading w ith  cross-age peer tu tors.
This s tu d y  w ill extend the existing literature by  investigating 
the com bination of using  two effective strategies (Paired Reading and 
cross-age peer tutoring). Through th is investigation an  a ttem p t w as 
m ade to u n d e rs tan d  the tu tors' a ttitudes an d  perceptions ab o u t the 
reciprocal effects of using  Paired R eading w ith  cross-age peer tutors.
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METHODOLOGY
Despite the m any w ays of knowing, one highly disciplined 
approach to constructing m eaning through discovery is research 
(Glanz, 1999). M eaning is constructed and tru ths are realized th rough  
the process of discovery as inform ation is gathered and  analyzed. 
Unlike quantitative research, w hich uses controlled statistical 
investigations gu ided  by testable hypotheses, qualitative research 
pursues m eaning and tru th  in the  context of natural settings and 
hum an interactions through rich descriptions of people, places, and  
conversations (Bogdan & Biklen,1982). The system atic and theoretical 
approaches of qualitative research enable the exploration and 
understanding  of the local and  situated  nature of classroom  life. 
W ithin tha t context, educational researchers are able to exam ine the 
consequential nature  of learn ing  w ithin  and across events (Putney & 
G reen,1999). G rady (1998) characterizes qualitative research as a 
flexible m ethod of investigation tha t is sensitive to the day-to-day 
changes in the school setting and  attem pts to answ er the  "w hy" 
questions. W hile statistical investigations can reveal w hether o r no t a 
m ethod is effective, it is qualitative research that can a ttem pt to 
explain w hy the m ethod is effective. Employing qualitative research 
m ethodology to investigate the use of paired reading w ith cross-age 
peer tu to rs provided  insight in to  the phenom enon of the process of 
reading developm ent and w hy the use of these strategies is effective 
from the perspective of the  tu tor.
42
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Research D esign
This was a descriptive case s tu d y  conducted in a  fourth  grade 
classroom  with inclusion special educa tion  and regu lar education  
studen ts at a public e lem entary  school in  a N orth L ouisiana parish. 
The study  included k indergarten  s tu d en ts  who came to  the fourth 
grade classroom to participate  in  a  cross-age peer tu to ring  program . A 
p ilo t study  was begun in  D ecem ber 1999 to conduct observations of 
one fourth grade class partic ipa ting  in  a cross-age peer tu to ring  
program  in this classroom  setting . The p ilo t study w as u sed  as an 
opportun ity  to fam iliarize m yself w ith  students and  the  tu to ring  
p rogram , refine the research questions, an d  begin selecting the 
participants who were the  focus of th is study. After cod ing  the field 
notes for the pilot study, I decided  to continue observing the fourth 
grade students in cross-age peer tu to rin g  pairs and  seek the answ ers to 
the follow ing questions: (a) W hat is the interaction of the  tu to r w ith 
the tutee during tutoring sessions? (b) H ow  does the tu to r perceive 
the effectiveness of her ro le  as a teacher w ith the tutee? and  (c) W hat 
are the tu tors ' attitudes a b o u t a n d  perceptions of them selves as 
readers in  relationship to pa rtic ipa tion  in  this program ? I observed 
the cross-age peer tu toring  pa irs  an d  selected three pairs from  which 
the fourth  grade tutors becam e the focus of this study.
The investigation o f the a ttitu d es and  perceptions held  by  the 
tu tors about the reciprocal effects of their participation in  this cross­
age peer tutoring program  began  in  Decem ber 1999 and  continued 
th rough  May 2000. Field no tes w ere  taken for observations in  one 
fourth grade class participating  in  a  cross-age peer tu to ring  program .
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A con tinuation  of these observations of three cross-age tu to ring  pairs 
form ed the  basis for the research  fo r this d issertation . I continued  to 
visit this fo u rth  grade classroom  tw o  times per w eek  for the length  of 
the tu to rin g  sessions until M ay 2000. Participant observation  w as the 
p rim ary  m o d e  used  to gain in form ation  and  access d a ta  in this 
env ironm en t. Conversations w ith  the fourth g rad e  tu to rs , the 
k indergarten  tutees, and the fo u rth  grade classroom  teacher p rov ided  
a b roader know ledge of the activ ities being observed. Key inform ants 
such as the  bu ild ing  adm inistrato r, assistant p rincipal, and  the 
k indergarten  teacher were u sed  to  provide a m ore thorough  
u n d e rs tan d in g  of the students, th e  teacher, an d  the learn ing  
e n v iro n m e n t.
Extensive time spent in  th is  fourth g rade  classroom  p rov ided  a 
personal p resence that allow ed th e  researcher to tell the story  of 
others. A ccord ing  to Miller, M anning , and Van M aanen  (1998), 
qualita tive  research  can be v iew ed  as an e thnographic  process. That 
process reflects the attem pt to describe the actions, events, beliefs, 
a ttitudes, a n d  social interactions w ith in  the context o f the natu ra l 
setting. E thnography  refers to m ethods of research th a t (a) em phasize 
exploring  the  na tu re  of particu lar social phenom enon , (b) w ork  w ith  
unstructured da ta , (c) investigate a  sm all num ber of cases in detail, (d) 
analyze d a ta  by  in terpreting the  m eanings an d  functions of hum an  
in teractions, and  (e) create a p ro d u c t that takes the form  of rich 
descrip tions an d  explanations (A tkinson & Ham m ersley,1994, p.248). 
Studies w h ich  focus on society o r culture, w hether a  group , a 
program , o r an  organization typ ically  use som e form  of case study  as a
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strategy to capture the m eaning of the experiences (M arshall & 
Rossman,1999). In  educational research, a case s tu d y  can  provide the 
opportun ity  to m ake an  in dep th  assessm ent of s tu d e n ts ' experiences 
w ith in  the school cu ltu re  using m ultip le m ethods of d a ta  collection. 
An ethnographic m ultip le  case s tudy  enhanced the understand ing  of 
the com plex social phenom enon of using  pa ired  read in g  w ith  cross- 
age peer tutors.
Selection of Participants
Selection of participants is an  involved process w hich  includes 
determ ining  criteria for selection, establishing rap p o rt, an d  
m aintain ing  ethics in  the field (Johnson,1990). D ue to the  volum e of 
data  collected in qualitative studies, there is an  op tim al num ber of 
participants (M orse,1998). The m ore data  obtained from  each 
partic ipan t d im inishes the additional num ber of partic ipan ts required 
to p rov ide useful inform ation. If too m uch data  is collected, the data 
set becom es over sa tu rated  and  the inform ation becom es redundant 
(Bogdan & Biklen,1992).
Because the researcher's ability to com m unicate p lays a 
significant role in  the collection of data , the role of researcher has 
special im portance (Flick,1998). Establishing relationsh ips that 
facilitate cooperation and  com m unication can enable the 
developm ent of quality  information. If participan ts a re  no t 
com fortable in the presence of the researcher, the d a ta  can be 
negatively  im pacted.
A dhering to ethical principles is p aram oun t in  o rd er to 
m ain tain  the tru st of participants. Two fundam ental ethical
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considerations are inform ed consent and  partic ipan t anonym ity  
(Marshall & Rossman,1999). For this s tu d y  inform ed consent w as 
secured through  the use o f a perm ission letter. The letter explained  
the purpose of the study  as w ell as the partic ipan ts ' roles in  the stu d y  
and gave them  the opportun ity  to accept o r decline the request to 
participate. To m aintain  anonym ity  of partic ipan ts pseudonym s w ere 
used. In addition  to using  pseudonym s, the researcher kept 
confidential inform ation obtained  th rough  observations, in terv iew s, 
and docum ent analysis.
This classroom  w as selected as a research site because it h ad  a 
broad spectrum  of studen ts w ith  varying abilities an d  disabilities as 
well as differing socioeconomic backgrounds. The classroom  teacher 
was experienced in the use of developm entally  appropria te  literacy 
skills. She was also selected because of her com m itm ent to developing  
avid readers through  the use of Paired R eading using  cross-age peer 
tutors.
The teacher selected for the study  h ad  36 years of teaching 
experience. She had  taugh t fourth grade for five years in this school. 
Her undergraduate  degree w as from H enderson State University; her 
m aster's degree w as from  C entenary College of Louisiana. She 
completed the educational specialist degree from  Louisiana State 
University in 1996.
The target classroom  consisted of 29 fourth  grade students.
There were three full inclusion students in this classroom  an d  26 
regular education students. The class had  a racial m ake-up of 13 black 
students, 14 w hite studen ts, and  two studen ts of o ther ethnicities.
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Fifty-one percent of the students in  the fou rth  g rade  class participated 
in  the  free or reduced lunch program .
W hen considering w hich three fo u rth  g rade  studen ts  w ere to 
be the focus of m y research, I looked for studen ts  w ho  interacted w ith  
the ir k indergarten  tutee and  the text consistently  an d  w ho expressed 
the ir reflections by w ritten  and  oral com m unication  clearly.
C lassroom  observations, interview s w ith  tu tors, a n d  critical reading  of 
jo u rn a l entries w ere used  to determ ine the stu d en ts  w ho w ere the 
focus of this study. In addition, Mrs. M ay's feedback w as considered. 
The three students w ho w ere chosen as partcicipants in this study  
w ere  N ina, Jan, and  Amy.
All three selected participants w ere  E uropean  A m erican girls. 
Each of the girls had  a k indergarten p a rtn e r w ho w as random ly  
assigned  by  Mrs. May. N ina served as a tu to r for Beth, an African 
A m erican  female. Jan 's partner w as Ellie. Ellie w as a H ispanic female. 
A m y 's partner was a  Europen A m erican m ale nam ed  Chris. Each of 
the k indergarten  students w as selected for participation  by  their 
teachers because the studen ts dem onstra ted  a lack of exposure to 
literacy  activties in the hom e.
Data C ollection 
The instrum ents of data collection are  the p rim ary  difference 
be tw een  quantitative and  qualitative research m ethods. A credible 
e thnograph ic  m ultiple case study  is m ade up  of several sources and 
m ethods of data collection to achieve an  accurate an d  full description 
of the  phenom enon being studied . The com bination  of m ethods and  
d a ta  sources in  the sam e study  is referred to as triangulation. G rady
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(1998) defines triangu ia tion  as using  three o r  m ore kinds of da ta  
collection to converge on  the sam e issue o r question . The collection of 
data is a central com ponent to  any research project and can be 
achieved th ro u g h  a m u ltitude  of m ethods an d  strategies.
Figure 3.1 is  a g raphic  representation  of the  tim eline and 
procedures th a t w ere follow ed for the  data collection and analysis 
conducted in  this study . The pilot study  w as im plem ented in Phase 1. 
The p rocedures and  analyses representing  th e  focused research 
designed to answ er the research questions w ere  in Phase 2 and 
Phase 3.
O bservations
A prim ary  m ethod  of data  collection characteristic of 
ethnographic research is observation (Stew art,1998). The use of 
observations is gu ided  by the research questions that w ere established 
in the p lann ing  of the  study . The research questions provide a 
purpose for observing the participants in the ir natural setting. M arie 
Clay (1998) w rites, "To become observers,... w e need to define 
conditions for record ing  behavior" (p. 106). R ecording behavior from  
observations is docum ented  in field notes. The researcher w rites 
dow n w hat is seen, heard , and  experienced as well as w hat is th o u g h t 
during  the collection of and  reflection on the data . This w ritten 
account of ideas, strategies, and  reflections com bined w ith 
descriptions of people, objects, places, events, activities, and 
conversations m akes u p  the  con ten t of field no tes (Bogdan & Biklen, 
1992).
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I v isited  this classroom  tw o tim es each week d u rin g  the  period  
from  Decem ber 1999 until M ay 2000. I collected data in  the  fo rm  of 
descriptive and reflective field notes. As participant observer, I 
cap tured  a picture of the setting, teacher, students, and  o ther ad u lts  
using rich descriptions. Actions an d  conversations w ere  observed  
and  recorded as part of the field notes. D uring the pilot s tu d y , the 
visits w ere  tape recorded. Some tape  recording was con tinued . 
V ideo-taping and  photography of tu to ring  sessions w as u sed  also.
This extensive data  gathering p ro v id ed  am ple inform ation for this 
research studv.
In terv iew s
O ne of the m ethodological bases in  qualitative research  is the 
sem i-structured  interview  (Flick,1998). A sem i-structured in te rv iew  
or general interview  guide approach  (Patton,1990) is m ade u p  of a 
range of questions which tend  to be open  and  lend them selves to 
answ ers from  participants w hich are  conversational in n a tu re . The 
two w ay com m unication m ain tained  by  interview s p rov ides 
opportunities to seek clarification, expand  on  questions, a n d  observe 
non-verbal responses. C onducting  in terview s is a rich source of 
inform ation w hich allows the partic ipan ts to share their experiences 
and p rovides the researcher w ith  add itional perspectives. T hese 
experiences and  perspectives are docum ented  in in terview  transcrip ts 
which also can be referred to as field notes (Bogdan & Biklen,1992).
The idea of verbatim  transcripts is described as a faithful rep roduc tion  
of the aud ito ry  record (Poland,1995). Like the field notes from  
observations, interview  transcrip ts contained  descriptive a n d
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reflective inform ation which w as used  in  the triangu la tion  of the 
data . D uring  the pilot study, in terv iew s w ith Mrs. M ay and  the 
stu d en ts  w ere tape recorded. T he tape recording of in terview s w as 
con tinued  d u rin g  the focused research  phases. As the subjects becam e 
m ore  com fortable w ith the in te rv iew er and  the in terv iew  process, 
som e in terv iew s w ere video tap ed . A ll recorded in terv iew s (audio 
a n d  video) w ere transcribed v erb a tim  and  used in  the triangulation of 
data.
A nalysis of D ocum ents
A nalysis of docum ents o r artifacts is ano ther m ajor data  
collection technique (Grady,1998). There are a variety  of docum ents 
th a t can becom e p a rt of the d a ta  w hich  is analyzed for content 
re levan t to the investigation. T hese docum ents cover a  b road  
spectrum  and  can range from  p h o to g rap h s to academ ic records to 
journals. Because of their ab ility  to p rov ide  insight in to  beliefs and 
feelings as w ell as reactions to successes and  failures, journals can 
reveal significant am ounts of in fo rm ation  (Sm ith,1988). Including the 
analysis of docum ents in the triangu la tion  of da ta  prov ides a valuable 
source of accurate and tangible inform ation. U sing m ultip le  sources 
of da ta  is a strategy that p roduces da ta  from  one source w hich can be 
co rrobora ted  th rough  the o ther sources. The corroboration of data 
th ro u g h  m ultip le  channels a d d s  trustw orth iness, credibility  and  
dependab ility  to the study (R ick ,1998). The prim ary  source of 
d ocum en t analysis for this s tu d y  w as the review  of journal entries. 
D uring  the p ilo t study, the jou rnal entries of all o f the fourth  grade
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students w ere exam ined to see w hich students could clearly write 
about their reflections on  the tu toring  sessions.
Prelim inary analysis of the data  helped  me to narrow  my 
choices to the three fou rth  grade tu tors w ho w ere the subjects for this 
dissertation. The analysis assisted me in  refining the research 
questions w hich g u id ed  the study. Beginning in M ay 2000, I compiled 
and  triangulated the da ta  based on  the m odel of Jam es Spradley (1980).
Data Collection Procedure 
Perm ission to com plete this research was obtained  from  the 
local school board  a n d  the school adm inistrator. Perm ission to 
observe and  in terv iew  the children, tape  record, video, and  
photograph w as g iven by  all parents. A  copy of the letter requesting 
perm ission to do  the s tu d y  from the school district, a copy of the letter 
g ranting  perm ission, an d  the paren t perm ission slip are included in 
A ppendix A, A ppendix  B, and  A ppendix  C.
Field notes w ere  taken two tim es per week from  December,
1999 through January, 2000 as part of the pilo t study. A dditional field 
notes were com piled, coded, and categorized through May, 2000. 
T riangulation of sources will be com pleted  to include inform ation 
from the following: (a) field notes, (b) key inform ants, (c) observer 
com m ents and  reflections, and  (d) docum ent analysis. The fourth 
grade teacher and  tu to rs  w ere in terv iew ed as key inform ants in this 
project. An in terview  gu ide was developed  for use in interview s w ith 
the tutors. (See A ppend ix  D) O ther key inform ants such as the the 
school adm inistrator, the assistant principal, and the k indergarten 
teachers were inform ally  interview ed to gain additional inform ation.
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School records, journal entries, and test d a ta  w ere  rev iew ed  for 
pertinent inform ation. After the field notes from  observations and 
interviews w ere  rev iew ed and inform ation from  the docum ents read 
critically, the in form ation  was analyzed to d iscover them es and  
patterns to de term ine  the circumstances th a t con tribu ted  to creating 
answers to the research questions.
Data Collection Analysis
In the analysis of data, the researcher uses intellectual processes 
such as critical reading, connecting data, iden tify ing  pa ttern s , forming 
judgments, an d  answ ering  research questions. To be  able to engage in 
these analytical processes, the researcher m u st so rt and  code the data 
(Baumann, H ooten, & W hite,1999). To p rov ide  descrip tions for the 
patterns and  topics w hich emerge from the data , Bogdan an d  Bidden 
(1992) form ulated a series of coding families th a t he lp  th e  researcher 
develop coding categories for sorting data. The coding  fam ilies indude
(a) setting /contex t codes, (b) situation codes, (c) perspectives held by 
subjects, (d) subjects' w ays of thinking about peop le  an d  objects, (e) 
process codes, (f) event codes, (g) activity codes, (h) stra tegy  codes, (i) 
relationship and  so d a l structure codes, an d  (j) m ethods codes.
Once the data  had  been sorted and coded, it w as carefully 
examined for pa tte rn s and topics which em erged  from  the data  and 
provided answ ers to the research questions w hich  have gu ided  the 
entire investigation. To enhance the credibility  of the s tu d y , the 
researcher docum ented  carefully the m anner in  w hich analysis 
pathw ays em erged. This explicit explanation served  to convince 
readers that adequate  controls for personal biases have been  employed
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(U nderhill,1995). Through this process, I w as able to provide a  rich 
descriptive p icture  of how  these tu to rs  perceive the reciprocal effects 
of Paired R eading  using cross-age peer tutors.
T rus tw orthiness
Q ualitative  researchers u se  term s such as credibility, 
transferability, dependability , a n d  confirm ability to establish the 
trustw orth iness of the findings (Lincoln & Guba,1985). To 
dem onstrate  th a t the findings a re  legitim ate an d  trustw orthy , several 
procedures w ere followed.
Credibility
Persisten t observation, triangu la tion , m em ber checking, an d  
peer debriefing  (Lincoln & Guba,1985) w ere used  to ensure th a t m y 
findings an d  in terpretations w ere  credible. By observing the tu to ring  
sessions over a six m onth period , m y ability  to understand  the  
interactions betw een  tutor and  tu tee  w as increased. Through 
persistent observation, I bu ilt tru s t am ong  the subjects, identified 
em erging them es, and  de term ined  irrelevancies and  distortions.
A n add itional way that credib ility  w as ensured  is th rough  
triangulation. Data was collected from  several sources so that the 
lim itations of one source could be com pensated  by  the streng th  of 
another. The da ta  w as verified a n d  em erging  them es and patterns 
were identified .
The fou rth  grade teacher, w hose studen ts w ere the focus of the 
study, served  as a m em ber checker (Lincoln & Guba,1985). The fourth  
grade teacher received and  rev iew ed a copies of the field notes. The 
fourth g rade teacher and the p a rtic ipan t observer (the researcher)
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discussed any  changes that w ere needed  to reflect accurately the 
situation in  the  classroom. The use  of a peer debriefer to code the field 
notes also in su red  accurate reporting  of data.
T ransferability
D ue to the thick description in  a qualita tive  report, som eone 
interested in  generalizing the in fo rm ation  from  the context of the 
study can decide w hether transfer to ano ther context is possible.
Lincoln and  G uba (1985) suggest that the degree of transferability 
depends u p o n  the degree of sim ilarity  betw een  the sending and  
receiving contexts. As a researcher, I p rov ided  sufficient descriptive 
data so that sim ilarity  and transferability  judgm ents can be m ade by 
other researchers.
Dependability and Confirmability
Lincoln and  Guba (1985) recom m end the  use of an external 
auditor to p ro v id e  dependability  and  confirm ability. An external 
auditor is u sed  by  qualitative researchers to exam ine the da ta  after 
field notes a re  analyzed to carefully verify the process and p roduct of 
the study. The researcher leaves an  a u d it trail of docum entation. 
H alpem  (as cited  in Lincoln & G uba,1985) suggests six types of 
docum entation in an  audit trail w hich  include: raw  data, da ta  
reduction an d  analysis products, data reconstruction  and synthesis 
products, p rocess notes, m aterials related to in tentions and  
dispositions, a n d  instrum ent developm en t inform ation. The aud ito r 
uses the docum entation  to discern w hether the research findings are 
grounded in  the data, judges w hether the inferences are logical, and 
checks for bias. In this study, an  extensive a u d it trail of descriptive and
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reflective field notes from  observations, in terv iew s, an d  docum ent 
analysis provided dependability  and  confirm ability.
Conclusion
Rich, elaborate, w ell-organized inform ation  from  m ultiple 
sources is the cornerstone of a qualitative s tu d y  tha t has the ability to 
develop a complete understand ing  of an  issue. The s tu d y  of 
educational phenom ena is complex and  qualitative  research provides 
an  avenue to investigate it m ore fully. Placing the researcher w ithin 
the context of in terpersonal, social, and cu ltu ral relationships 
provides rich and  w ide-ranging  descriptions (Hara,1995). These 
descriptions serve to inform  the practice of education  b y  answ ering 
the questions su rro u n d in g  the social interaction an d  culture of 
schools. Therefore, understand ing  the com plex social phenom enon of 
using paired read ing  w ith  cross-age peer tu to rs from  the perspective 
of the tutor was investigated  using qualitative research 
m ethodologies.
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CHAPTER IV 
THE CLASSROOM COMMUNITY
M rs. M ay 's classroom  w as located in  the  m ain building of 
Sewanee Elem entary and  w as the first classroom  on the righ t p a s t the  
en try  hall and  office. A s I w alked dow n th e  long hallway to w ard  room  
9, m y eyes w ere d raw n to large red and b lue stars on the wall ju st 
ou tside the  classroom door. Each star had  a photograph of M rs. M ay 
w ith  one of her studen ts an d  around the  pho tog raph  were sm aller 
m etallic stars. Above the d isp lay  of stars w as a large banner th a t read  
"C enturion  Club." Beside the  wall of s ta rs w as a chart which 
explained th a t each m etallic sta r represented  1,000 minutes o f a t hom e 
pleasure reading. I stood am azed at the  num ber of Mrs. M ay 's fourth  
grade studen ts w ho had a lready  read 1,000 m inutes or more.
A fter looking a t all of the stars of the  C enturion C lub m em bers, 
I reached for the door knob and  saw a sign on  the door that read  "You 
d o n 't  have to  read everyday- only on the d ay s you eat!" I chuckled to 
m yself and  opened the door only to see books, books, and m ore  books 
neatly organized  and labeled ail over the room . There w ere shelves, 
boxes, and  tubs of books everyw here. Som e w ere labeled by genre, 
som e by them e or topic, som e by levels, an d  still others by au tho rs . 
There w ere new spapers, m agazines, charts, graphs, and comic strips. 
Everyw here I looked there w as som ething to  read. I m ade a no tation  
in m y field notes to docum ent my im pression  of this classroom . 
"Reading is valued in this classroom and  there  is a clear sense tha t 
Mrs. May em phasizes regularly  that read ing  is IMPORTANT."
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The classroom  furniture w as a rran g ed  (F igure 4.1) so that 
students h ad  easy  access to the m an y  books located  throughout the 
room. All of the  books were located on  shelves o r counters w hich 
were just the r ig h t height so that th e  fou rth  g rade  studen ts could 
easily reach them . Each shelf and  con ta iner w as clearly labeled so that 
students could  effortlessly locate the  read ing  m ateria l and  correctly 
return  it w h en  they  were finished w ith  it. T here w ere num erous 
shelves an d  o th er containers w hich  w ere  labeled. Som e of the 
labeling categories included W om en 's B iographies, N ew bery M edal 
W inners, Patricia  Polacco, Hello Readers, and  Folk Tales, Myths, and  
Legends.
Fabric w ith  the American flag o n  it covered  the  door, two 
w ooden U ncle Sam  statues stood o u ts id e  the ha ll door, a large 
Am erican flag h u n g  on the east w all, a U nited S tates m ap rug w as on 
the floor near the  student lockers, a n d  the varie ty  of red , white, and  
blue containers across the room  gave  it a patrio tic  feel. The small 
lam ps that w ere  placed on tables, coun ters, an d  shelves around the 
room p ro v id ed  a soft light that w as enhanced  b y  the natural light 
shining th ro u g h  the wall of w in d o w s on  the so u th  side of the room . 
The hanging  p lan ts  in  front of the w indow s, sm all green plants on 
tables, and  a vase of fresh flowers a d d e d  to the w arm th  of the room. 
The classroom  h ad  a comfortable, hom e-like feel w ith  carpeted areas, 
small throw  pillow s, and a rocking chair.
Mrs. M ay w as responsible for teaching read ing /language  arts 
to her hom eroom  class of 29 studen ts . A dd itionally , she taught social 
studies to all of the fourth grade s tu d e n ts  at Sew anee. (See Figure 4.2)














Figure 4.1 Mrs. M ay's C lassroom  Floor Plan
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Mrs. May's Class Schedule
8:00 - 10:30 Reading/Language Arts
10:30 - 11:30 Social Studies (A)
11:30 - 11:45 Recess
11:45 - 12:15 Lunch
12:15 - 1:20 Social Studies (B)
1:20 - 2:00 Enrichment
2:00 - 3:00 Social Studies (C)
3:00 - 3:15 Dismissal of students
Figure 4.2 Mrs. M ay's Class Schedule
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The tw o and one half h o u r  read ing /language  a rts  schedu le  
included Daily Oral Langu a ge (G reat Source Education G ro u p ,1997), 
Daily A nalogies (H oughton M ifflin, 1991), an d  R ead in g /W ritin g  
W orkshop. The R ead in g /W ritin g  W orkshop included the  fo llow ing 
com ponents: read  aloud, sh a red  read ing , guided  reading , in d ep en d en t 
reading, shared  writing, in terac tive  w riting, gu ided  w riting , 
independen t w riting , and sp e llin g  w orkshop.
Mrs. M ay docum ented the  daily  lessons on  a specially  designed  
lesson p lan  form  which she d ev e lo p ed  w ith the help of her tw o 
fourth  grade colleagues. (See F igure  4.3) The lesson p lan  form  
reflected the English Language A rts Content S tandards w hich  w ere 
required by  the state of L ouisiana an d  was designed to assist the 
teachers w ith  docum entation o f the  skills that w ere tau g h t in  each 
lesson.
As p a rt of the regular read in g /lan g u ag e  arts instruction , Mrs. 
May developed a cross-age p eer tu to ring  program  w hich she called 
Book Buddies. The Book B uddies program  w as developed three years 
ago by  Mrs. M ay because of h e r in te rest in im proving read ing  
instruction. She believed th a t p ro v id in g  students w ith  m ore 
opportun ities to read for m ean ingfu l purposes w as im p o rtan t to the 
reading  developm ent of each ch ild . As a result of read ing  professional 
journal articles and  other professional literature, Mrs. M ay designed  
the Book B uddies program  for h e r  fourth  grade studen ts an d  som e of 
the k indergarten  students a t Sew anee Elementary. The Book B uddies 
p rogram  w as im plem ented o v er a n ine m onth period as p a rt  of the 
regular read ing  instruction.
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LANGUAGE ARTS BLOCK: 8:00-10 30 AM D ate________
Lunch, A ttendance, M orn ing Routine, P led ge o f  A lleg ian ce, e tc .
D O L : Theme __
Spelling Pattern: _ _ _    _ _
O B JE C T IV E : TLW review and be introduced to oew skills in punctuation capitalization and usage. 
These skills will be maintained through daily practice and reinforcement.
C A P IT A L IZ A T IO N : 1) Proper nouns____ 4) The Pronoun____
2) First words____ 5) Parts o f a letter
3) Proper adjectives____ 6) Titles o f works____
G R A M M A R /U S A G E : I) Plurals____ 7) Verb Forms____
2) Pronouns____ 8) Pronoun Case____
3) Run on Sentences____ 9) Commonly confused wort
4) Agreement____ 10) Sentence Fragm ents____
5) Verb Tense____ 11) Double Negatives____
6) Articles____ 12) Comparison____
P U N C T U A T IO N : I) End Marks____  2) Periods____
3) Commas____  4) Underlining
5) Quotation Marks____
DAILY A N A L O G IE S  O B JE C T IV E - TLW develop creative thinking skills to enhance problem­
solving techniques, and build reading skills through vocabulary enrichment.
1) Object/function____ 8) Class or synonym____
2) Characteristic____ 9) Familial____
3) Part/whole____ 10) Grammatical____
4) W hole/part____ 11) Temporal or sequential.
S) Location____ 12) Antonym____
6) Action/object____ 13) Degree____
7) Agent/action or action/obiect 14) Arithmetical_____
READING - W R IT IN G  W O RKSHOP- The Reading-Writing Workshop will involve the following
components of Balanced Literacy:
1. Read A l o u d : _______________________ ___________________________________________
2. Shared R eading:._______________________________________________________ ______
M aterials:   _ ___
Evaluation: _   _ __
3. G uided R ead in g :^________________________ ____________ _ ___________________________
M aterials: _ _ _
Evaluation: __     _ __
4 In d ep en d en t R e a d in g :____________________ _____________ _____________________________
M aterials & Supplies:_________   _ ________________________________________________
5 Shared W ritin g :________________________________ _______ _______________________________________________
M aterials :._______________________________________________________________________________________
Evaluation: Observation:  LOG Other:
6. In terac tive W ritin g :____________________ _____________ __________________________________________________
M aterials:   Evaluation: Observation: O ther:
7. G uided /M odeled  W r it in g /  W riting  W o rk sh o p :____________________________________________________
Materials: ___  ___
Evaluation:   __  ..
8 . Independent W riting:_________________________________________ ___
M a te r ia ls :____________________________________ ______________
Evaluation __
9 Spelling W orkshop: Spelling Pattern:__________________________
Materials: List: Other:  Evaluation:
Figure 4.3 Mrs. M ay 's Lesson P lan Form
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M rs. M ay talked w ith  th e  five k indergarten  teachers and  
together they  decided that p rov id ing  their s tuden ts w ith the 
oppo rtun ity  to  participate in  th is  cro6S-age peer tutoring program  
w ould  b e  beneficial for the read ing  developm ent of their students. 
They estab lished  that the studen ts w ho  w ould participate w ere those 
studen ts w ho  w ere  not dem onstra ting  im portan t literacy behaviors 
su ch  as b o o k  handling  skills, left-to -righ t m ovem ent, using oral 
language in  rela tion  to the text a n d  illustrations, and  m aking 
connections betw een letters and  sounds. All of the teachers agreed  to  
include th e ir students ' participation  in  Book Buddies as part of the ir 
reading  instruction  each week. T he five k indergarten  teachers each 
selected five o r six of their studen ts w ho they believed dem onstra ted  
poor beginn ing  literacy skills a n d  show ed little o r no evidence of 
being read  to  a t hom e to serve as budd ies for the  fourth grade 
students. A fter selecting w hich of th e ir students w ould participate, 
each of the  k indergarten teachers explained to their students how  the 
program  w orked  and  m odeled w h a t their sessions would be like.
The Book Buddies p rogram  w as designed to provide each of the 
students w ith  the  opportunity  to  practice reading w ithin the context 
of the social interaction of the p e e r tu to ring  relationship. In o rd er to 
provide h e r fou rth  grade studen ts an d  the kindergarten students w ith  
appropria te  read ing  material, M rs. M ay w rote several grants w hich 
were funded . W ith the funds from  the grant, Mrs. May purchased a 
variety o f books (fiction and  non-fiction). The books that Mrs. M ay 
purchased  for the students to use  represented  a gradient of text th a t 
supported  a n d  challenged the readers. The books were classified on  a
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
64
con tinuum  from  em ergent books to fluen t books b ased  on  the
characteristics inheren t in  the books that supported  read ers ' strategic
actions and  p ro v id ed  problem -solving opportun ities . D uring  each
session, the cross-age pairs each received four to six o f the books from
the collection of leveled books. Reading books from  across the
spectrum  of difficulty during  each session p rov ided  the opportunity
for both the fourth  g rade  students and  the k indergarten  studen ts to be
engaged in  die read ing  process.
Before the first session, Mrs. M ay random ly  assigned  each one
of her students to one of the k indergarten  students. O nce the pairs
w ere determ ined, Mrs. M ay began conducting  m ini-lessons w ith her
studen ts to teach them  how  to be effective tutors a n d  good role
m odels. She explained:
I have spen t som e time really w ork ing  w ith  the  big buddies on 
their role as the teacher and  their role as the leader in  that 
pairing  so th a t they 're m aking su re  that the ch ild  is looking at 
the text w ith  them  and interacting w ith  the text.
She said that she em phasized  to her fourth  grade s tu d en ts  the 
im portance of u sing  the index finger to help  the k indergartner track 
the  text. She m odeled  and  taught them  how  to in terac t betw een the 
text and  the p ictures by  asking questions and  talk ing w ith  their 
buddies. In add ition , she instructed the b ig  budd ies how  to use 
reading strategies such as echo reading and  Paired R eading  w ith the 
k inder gar tners. To help the k indergartners develop so u n d  to symbol 
recognition, she tau g h t her studen ts how  to question  the children 
about sounds an d  w ords that were on the page. Fourth  grade students 
w ere taugh t how  they  w ould be expected to fill ou t the  reading  log
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during  each session. (See A ppendix  E) The s tu d en ts  were required  to 
enter the title of each book  they  read to their b u d d y  and  sign their 
nam e in the log.
Once Mrs. M ay h a d  com pleted the initial m ini-lessons and  felt 
that her students w ere  read y  to serve as tu tors, she began the sessions 
each T uesday and T h u rsd ay  m orning. Each T uesday  and T hursday  at 
8:30 a.m., Mrs. M ay's fo u rth  g rade  students p icked u p  their 
k indergarten  partners a n d  re tu rned  to their c lassroom  for a th irty  
m inute tu to ring  session  in w h ich  the fourth  g rad e  students read  to 
and  w ith their k indergarten  book buddy. A typical Book B uddy 
session w as m uch like the  one docum ented in  m y  field notes on 
January 4, 2000.
Vignette: January, 2000 (taken from field  notes)
As I entered the  room , I could hear a bell ringing  and I looked 
tow ard the front of the room  from  w here the so u n d  seem ed to come.
I saw  Mrs. M ay stan d in g  near the chart s tand  an d  lightly tapp ing  a 
small bell. She asked th e  s tuden ts  who had  their desks cleared and  
ready to raise their h an d s. As I looked across the  room , I could see 
hands going up one r ig h t after the other. I no ticed  tha t the only  thing 
on their desks w ere a few  sm all books and  a pencil. W ith each hand  
that w ent up , Mrs. M ay p ra ised  the students for following directions. 
Soon everyone was ready , the  room  w as quiet, an d  all eyes w ere on 
Mrs. May. She told th em  th a t it was alm ost tim e for Book Buddies 
and  she had  a few th ings abou t which she w an ted  to rem ind them . As 
she said the w ords Book B uddies I noticed a n um ber of smiles on 
faces and several d iscree t a rm  gestures that seem ed to say, "H ooray!"
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Picking up  a book off a nearby desk, she rem inded the students 
that they w ere to ho ld  the book together w ith  their buddy. Using the 
book she picked u p , she m odeled sharing  the book w ith a dark-haired 
little girl sitting a t the desk near the front of the room. Next she asked 
the class how  they w ould help the k indergartner track the text. A 
group of voices responded  with, "H old ing  their index finger."
Mrs. M ay com plim ented the g roup  on  their knowledge and  
began dism issing studen ts to pick up  their buddies. W ithin just a few 
m inutes, the budd ies had  returned and  across the room  there were 
little bodies hu d d led  together w ith  their noses in  books and the room  
filled w ith the hu m  of voices reading  an d  an  occasional outburst of 
laughter. Mrs. M ay and  I both began w alk ing  around  the room  to 
observe the students. We had to really w atch  w here w e were stepping  
as we w alked around  a room  w ith  pairs of students everyw here — 
lying on the carpet, leaning against lockers, sitting in chairs, sitting at 
desks, and  even lying under tables.
As I m oved around  and listened to different pairs, I saw fourth 
graders holding the index fingers of their buddies and  pointing to 
each w ord as it w as read. I heard the sm all voices of kindergartners 
echoing the text their partners had  read. I saw  pairs of hands holding 
books together w hile they talked about the w ords and  pictures on the 
page. Looking at the faces of the students, I saw  a variety of 
expressions ranging  from  big sm iles to looks of intense concentration. 
Just as I was about to sit dow n next to a pa ir for a m ore in depth 
observation, I heard  the bell ring three tim es, looked tow ards the 
sound, and  saw  Mrs. May standing  a t the front of the room. W hen the
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hum  of the read ing  voices silenced, the  studen ts  w ere dism issed to 
re tu rn  their budd ies back to their classes. A fter the fou rth  graders got 
back, Mrs. M ay told them  she w ould like them  to share  som e things 
they have learned from  their experiences so far w ork ing  w ith their 
book buddies. Several students shared  their feelings, b u t  I was 
particularly  struck by  Jan's comment. She said, "I've learned  that I can 
help h e r read. I 've learned that I can help  ano ther person  so they can 
be a successful reader."
W hen I heard  that, I thought to m yself, "Wow! I've found a 
great place to do research." It was clear to m e that these were students 
w ho w ere taking their jobs as tutors seriously.
The vignette described above w as typical of the m any Book 
Buddy sessions I observed over the course of the study . U nder the 
leadership of Mrs. May, the students developed  the necessary skills to 
be effective tu tors and  became reflective abou t their ow n  grow th as a 
teacher and  a reader. Observing studen ts im plem enting  Paired 
Reading w ith  cross-age peer tutors w ith in  the classroom  comm unity 
described in  this chapter provided the context in w hich  to better 
understand  the attitudes and perceptions of the tutors.
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CHAPTER V 
CASE STUDIES OF FOURTH GRADE TUTORS
The th ree  girls w ho  w ere the focus of this s tu d y  w ere unique 
individuals w ho  each h ad  their ow n style of teaching  and  learning. 
Their developm ent as tu to rs  w as varied and  com plex. The a ttitudes 
and perceptions of these g irls provided an in teresting  account of their 
participation in  th is cross-age peer tutoring p rog ram . A ccounts of the 
three tu to rs and  their a ttitu d es and perceptions w ill be described in 
this chapter.
Tutor and Tutee Interactions During Cross-Age Peer Tutoring
Sessions
Question A: What Is the Interaction of the Tutor w ith  the Tutee  
During Tutoring Sessions?
In o rd e r  to u n ders tand  the attitudes and  perceptions he ld  by 
tutors abou t the reciprocal effects of their partic ipation  in th is cross­
age peer tu to ring  program , it was necessary to investigate w h a t kinds 
of interactions w ere tak ing  place between the tu to r  and  the tu tee  
during the sessions. After analyzing field notes, assessm ent 
inform ation, and  in terv iew  transcripts, I categorized the d a ta  into 
three b road categories re la ted  to tu tor and tutee in teractions for 
literacy learning: (a) explicit instruction, (b) m odeled  read ing  
behaviors, and  (c) feedback/reinforcem ent.
Explicit instruction  refers to a student's explanation  of a
particular skill o r strategy  and  its use. In o rder to assist their pa rtner
with the app lica tion  of m eaning-m aking skills an d  strategies, a
student m akes a conscious effort to com m unicate how  to use  a
specific read ing  skill or stra tegy  w ithin the context of the peer tu toring
68
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session. Bringing an  aw areness to a w ide variety of behaviors used  by 
good readers to solve problem s and  construct m eaning w hile they 
read  enhances the read ing  developm ent and literacy learning of the 
tu to r and  the tutee. The appropria te  selection and use of strategies 
w hile engaging in the  act of reading contribute  to im proved w ord  
recognition and  read in g  com prehension.
M odeled read ing  behaviors involves the dem onstration  of a 
particu lar skill o r s tra tegy  and its use. Providing the learner w ith  an 
app rop ria te  m odel helps them  learn how  and when to use specific 
problem -solving skills and  strategies w hile  reading. Inherent in the 
technique of Paired R eading is p rov id ing  children w ith a m odel to 
im itate. O bservation  of another reader using  skills and stra tegies to 
solve problem s and  construct m eaning from  the text facilitates the 
acquisition of read ing  behaviors.
Feedback/ Reinforcem ent refers to  the comments m ade by a 
studen t w hich describe an  error, correct the performance, or 
em phasize both the e rro r and its correction in a com parison m ode. 
This occurs as s tu d en ts  share w ork w ith  others, cooperate on  learning 
tasks, seek help from  others, or give assistance to others. T hrough 
dialogue, a studen t can give and receive support for the use o f skills 
and strategies to solve problem s and construct m eaning from  th e  text. 
Through the collaboration of partners, positive support and 
instructional scaffolding allow students to  perform  the com plex task 
of reading. The com m ents provide the learner with useful 
inform ation about the  use of skills and  strategies to solve problem s 
and construct m eaning from  the text. In addition  feedback encourages
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students to m onitor and  self-correct w hile reading in o rder to  fu rther 
develop reading com prehension.
In the coding of field notes, there was one sub-category tha t w as 
evident in all of the data pa tte rn s w hich em erged. There w as enough 
data  within each category to indicate  a notable pattern  for the  them e 
of practice. Inherent in the Paired Reading technique is the practice of 
reading skills and  strategies by bo th  the tutor and  the tutee. Practice 
takes place w hen a student app lies the  knowledge that has been 
gained from explicit instruction, m odeled reading behaviors, and 
feedback by engaging in the act of reading. As a student engages in the 
act of reading and interacts w ith  the text in a m eaningful way, the 
skills and strategies that have been learned are being used for the 
purpose for which they w ere in tended  to be used. Because the them e 
of practice is integrated w ithin the  th ree  dom inant coding categories 
and is characteristic of the interactions, it will not be discussed 
separately. Therefore the categories explained above reflect the 
em ergent them es from the data  related  to tu tor and tutee interactions 
for literacy learning.
Tutors' Perceptions o f Effectiveness as a Teacher
Question B: H ow Does the Tutor Perceive the Effectiveness o f  
Her Role as a Teacher with the Tutee?
Critical reading  of the field notes and interview  transcrip ts 
along with further coding of the  data  revealed a pattern  of da ta  which 
reflected the tu tors ' perceptions of effectiveness as teachers. This 
exploration of the da ta  resulted in an additional coding category called 
perceptions of effectiveness.
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Perceptions of effectiveness refers to how  the tu to r understands 
her com petency in teaching ano ther studen t to read . The tu to rs  used 
w ritten  reflections and dialogue w ith the researcher to express their 
beliefs and  feelings abou t how  effectively they served as teachers for 
their k indergarten  partners. Their oral and w ritten  com m ents 
p rov ided  in sigh t in to  how  they felt about their ro le of teacher in  th is 
program .
Tutors' Attitudes and Perceptions o f Self as a Reader
Question C; What Are the Tutors7 Attitudes About and 
Perceptions o f Them selves as Readers in Relationship to 
Participation in  this Program?
A dditional exam ination of the data indicated pa tterns of 
inform ation w hich answ ered  the final research question. The 
resulting coding  categories included: (a) a ttitudes abou t reading  and
(b) perception  of self as a reader.
A ttitudes about read ing  involves a s tu d en t's  beliefs, thoughts, 
and feelings abou t reading. A ttitude tow ard read ing  plays a role in 
w hether a s tu d en t approaches or avoids a reading  task and  is evident 
in a s tu d e n t's  en thusiasm  and  confidence. A ttitude about read ing  is 
influenced by m otivation and interest.
Perception of self as a reader indicates how  a reader 
understands her com petency in reading. Positive perceptions are 
associated w ith  tim e on task reading and persistence w ith challenging 
text. C onversely, negative perceptions are associated w ith lack of 
engagem ent w ith  text and  lack of persistence w ith  difficult reading 
m ateria l.
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In th is chapter, I have defined  each of the coding  categories. An 
analysis of each tu to r 's  interaction w ith her tu tee and a descrip tion  of 
her perceptions abou t her effectiveness as a teacher and  a rea d e r are 
provided  so th a t I could  answ er m y research questions. As I have 
chronicled th e  participation in a  cross-age peer tu to ring  p ro g ram  of 
three studen ts from  Decem ber to  May, I have attem pted  to  describe in 
rich detail the  events, thoughts, and  feelings I observed. A lthough  my 
data  revealed m any exam ples o f  each ch ild 's grow th, I have 
highlighted represen tative  sam ples w hich gave in sigh t in to  the  
attitudes and  perceptions of these  fourth grade tu tors. I have  
recounted d ialogue, show ed sam p les  of docum ents, and  sum m arized  
their a ttitudes and  perceptions ab o u t them selves as readers and  
teachers in rela tionsh ip  to their participation in th is cross-age peer 
tu toring  program .
Three Case Studies
N ina; In tro d u ctio n
Nina w as bom  on  Septem ber 7, 1989, and w as the yo u n g est girl 
in Mrs. M ay 's classroom . N ina h ad  consistent and  regu lar attendance. 
She lived w ith  her m other and  stepfather. She had  one o ld e r sister 
w ho a ttended  a local m iddle school and one younger sister w ho  
attended Sew anee. N ina a ttended  k indergarten  a t  Sew anee d u rin g  the 
1994-95 school year un til her fam ily  m oved to  Florida. She re tu rned  
to Sewanee d u rin g  the third g rad in g  period of the  1996-97 school year. 
N ina lived in  the school's a ttendance  zone and therefore h e r 
enrollm ent d id  no t require  a contract.
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W hen she re tu rned  to  Sewanee, she dem onstra ted  difficulty 
w ith read ing  and  was referred  to  the School Building Level 
C om m ittee (SBLC) by her teacher for an  evaluation of her academ ic 
problem s. The SBLC rev iew ed  N ina 's academ ic perform ance and  
assessm ent data  and dete rm ined  that she exhibited characteristics of 
dyslexia w hich affected h e r ability to recognize w ords, read w ith 
fluency, and  construct m ean ing  from w ritten  passages. Due to her 
identified read ing  disability, th e  SBLC recom m ended tha t N ina 
receive m odifications an d  accom m odations in the regu lar classroom  
as required  by Section 504 of the  Rehabilitation Act of 1973. The 
m odifications and  accom m odations N ina received in  the regu lar 
classroom  included: (a) ex ten d ed /ad ju s ted  tim e, (b) individual or 
small g roup  test adm inistration, and (c) tests read  aloud except for 
reading com prehension.
N ina w as evaluated  a t a local private read ing  clinic w here  the 
reading specialist arrived a t the  same conclusion as the SBLC at 
Sewanee. The report from  h e r evaluation indicated tha t the  use of 
classroom  m odifications and  accom m odations could provide Nina 
w ith the su p p o rt necessary to  experience academ ic success. In 
addition, to  im prove N ina 's  reading skills, she a ttended  tu to ring  
sessions a t the reading clinic and  received services a t Sewanee from a 
reading specialist.
D uring 1998-99 N ina took  the Iowa Test of Basic Skills and  her 
core total score was at the  74th percentile. She scored a t the 40th 
percentile in reading and the  96th percentile in  m ath. Mrs. May 
indicated th a t N ina still dem onstra ted  som e difficulty w ith  reading,
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and Nina w as aw are of her struggle  as a developing reader. In an
interview  conducted  in March, she talked about not attending
Sewanee d u rin g  the end of k indergarten , first grade, and part of
second g rade "w hen you're really learning how  to read." She sta ted
that she believed she was behind in  reading  w hen her family m oved
back from  Florida. Nina said:
Learning to read was hard  for m e because I could not rem em ber 
w hat I studied. But the school tu to red  me and I had private 
tu toring . I still work real ha rd . Reading is still a little hard for 
me b u t it gets easier each day. The m ore I read the better I get.
N ina w as a quiet, serious s tu d en t w ho w as friendly to her peers 
and appeared  to m ake friends easily. She contributed often in the  class 
discussions held  before and after tu to ring  sessions. O n a num ber of 
occasions, I observed her assisting o ther students and  sharing 
materials w ith  them . Nina's w ork  area was alw ays neat and organ ized  
and she displayed very little off-task behavior. She appeared to follow  
directions w ithou t them having to be repeated and  was persistent 
with assigned tasks. She was polite and  well m annered with her 
peers, Mrs. May, and other adults. She regularly used words such as 
please and  thank  you. When responding  to Mrs. May or other adults, 
she often answ ered  with, "Yes, m a'am ." or "No, ma'am ." D uring m y 
visits in the classroom, I never observed Mrs. May correct Nina for 
inappropriate  social behavior.
N ina 's pa rtner was an African Am erican female named Beth 
who was b o m  on April 16, 1994. Beth lived w ith  her m other and 
stepfather in  an apartm ent bu ild ing  tha t is in the  school's a ttendance 
zone. Beth a ttended  a preschool p rogram  at another public school in
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the  city d u rin g  the  1998-99 school year. She lived in  a low  income area  
an d  w as a partic ipan t in the federal fre e / reduced  lunch program . In 
A ugust, 1999, Beth's teacher adm inistered  the  D evelop ing  Skills 
C hecklist to her. O n the print concepts subtest, Beth scored 48%.
Nina: Explicit Instruction
In her ro le as a tutor, N ina took  the o p p o rtu n ity  to explain 
particu lar skills and  strategies and the ir use to Beth. In order to assist 
h e r w ith  the application of m eaning-m aking skills and  strategies,
N ina m ade a conscious effort to com m unicate how  to  use specific 
read ing  skills and  strategies w ithin  the  context o f the  peer tutoring 
session. There w ere m any reading behaviors th a t N ina explained to 
Beth th ro u g h o u t the course of the study . Som e o f the  skills and 
strategies th a t N ina taught Beth included: (a) u sing  know n w ords as 
anchors o r chunking, (b) letters, sounds, and  w ords, and  (c) one-to- 
one  m atching of voice to print.
U sing Know n W ords as Anchors o r  C hunk ing
D uring the  tutoring sessions, I observed N ina regularly em ploy 
the  strategy  of using known w ords to  figure o u t an  unknow n w ord. 
H ow ever, the only tim es she explicitly taugh t th is technique to Beth 
w as w hen Beth w as attem pting to read  a passage o r if she w anted Beth 
to  a ttem p t a particu lar word. O n A pril 18, 2000, N ina and  Beth w ere 
read ing  The Kitten Twins: A Book A bout O pposites (Leonard, 1990), 
an d  N ina explained the strategy to Beth.
Text: "A nd w hen w e're a t the  p layground ,"  said  Tom, I like to  
clim b UP, and Tim likes to  slide D O W N ."
Nina: And when we're at the
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W hen N ina go t to  the  w o rd  playground, she asked Beth if she knew  
w hat the w ord  w as. Beth shook her h ead  to  say no. N in a  covered the 
w ord  g round  w ith  her finger and po in ted  to  the  w ord  p lay . She asked 
Beth, "D o you know  this w ord?"
Beth replied , "T hat is the w ord  p lay ."
"That's r ig h t"  N ina  said. "N ow  look  a t th is p a r t  of th e  w ord. It 
starts w ith  /  g r / ."
Beth looked a t the  p icture of a slide  and  som e m onkey  bars on  
the page. Then she said, "Play, p layground."
"You got it! Som etim es we have to  b reak  a w o rd  a p a r t and p u t 
it back together again."
Letters, Sounds, a n d  W ords
T hroughout the  s tu d y  there w ere  frequen t oppo rtun ities  for 
N ina to talk  to Beth abou t letters, the  sounds they  m ake, a n d  how  to 
p u t them  together to  m ake w ords. D uring  several sessions, N ina 
talked to Beth ab o u t the  letters i and  a. She rem inded  B eth th a t those 
letters could also b e  w ords. She to ld  Beth to  rem em ber th a t if she saw  
those letters by them selves in  the story, they  w ould  say  the ir ow n 
nam es and  be w ords.
A t a  session in  April, Beth p icked u p  an  em ergen t read er called 
I G et Ready for School (Cousin, M itchell, an d  Porter, 1997) an d  began 
to say the letters th a t w ere in  the w ords on  the  cover. W hen  Beth 
finished, N ina said, " Those are the  letters in  the  w ords. Letters m ake 
w ords." N ina po in ted  to  the  w ord school an d  says, "S-c-h-o-o-1. This is 
school."
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Beth pointed to the  w ord  I and said, "This says I."
"Yeah! You got it!" rep lied  Nina.
One-To-One M atching of Voice to Print
N ina assisted Beth w ith  this strategy in every tu toring session. 
M atching text w ith voice using  the index or poin ting  finger was 
som ething Mrs. May regu larly  rem inded her studen ts to focus on 
w ith their buddies. In a session in January, 2000, Beth covered a line 
of p rin t w ith  her finger as N ina tried to  read an d  it w as clear tha t Beth 
was no t m atching text to  w ha t N ina was reading . Nina stopped 
reading and  explained to  Beth that touching each w ord as it is read  
will help Beth learn to read  the w ords by herself. N ina took Beth's 
index finger and reread the  passage touching each w ord w ith Beth's 
finger as she read  it.
Bringing an aw areness to  a wide variety of behaviors used by  
good readers to  solve p rob lem s and construct m eaning while they 
read enhanced the read ing  developm ent and literacy learning of the 
tu tor and  the tutee. The appropria te  selection and  use of strategies 
while engaging in the act of reading contributes to im proved w ord  
recognition and  reading com prehension.
Nina: M odeled Reading Behaviors
The use of Paired Reading in the cross-age peer tutoring 
sessions involved the dem onstra tion  of skills o r  strategies and their 
use. There w ere num erous reading behaviors tha t w ere m odeled in 
every session. Some of the  m odeled behaviors observed include: (a) 
book handling skills, (b) noticing detail in pictures, (c) w ord-by-w ord 
matching, (d) predicting w ha t makes sense, (e) locating familiar and
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know n words, (f) left-to-right m ovem en t and re tu rn  sw eep, (g) 
checking illustrations w ith  p rin t, (h) m aking links be tw een  text and  
p rio r knowledge, (i) reading  w ith  expression and  fluency and  (j) 
rereading  to m onitor and  self-correct. There w ere m an y  reading 
behaviors tha t w ere m odeled b y  tu to rs  du ring  each session and  it w as 
no t possible for th e  researcher to  observe and  docum en t all of them . 
H ow ever this list is  rep resen ta tive  of th e  behaviors th a t w ere 
consistently m odeled  du ring  th e  interactions w ith  tu to rs  an d  tutees.
W hile read ing  H om e for a P u p p y  (Gordon, 1988) N ina 
m odeled m aking predictions. N ear the  end  of the sto ry , the little boy 
in  the story had  tw o pupp ies left an d  N ina p red ic ted  tha t the boy 
w ould  keep one puppy . A fter she to ld  Beth w h a t sh e  though t w ould  
happen, she told her that they  m ust read  on to  find o u t w hat 
happened .
A nother strategy N ina m odeled  for Beth w as m aking links 
betw een the text and  prio r know ledge. In  the story, S aturday  
Sandw iches (Nicholas,1997), N ina read, "Some sandw iches are tall 
and  som e are flat. Some sandw iches are  on long buns, and  som e are 
on  round  rolls." After she read  the  page to Beth she said, "Look a t th a t 
big g ian t long bun. Have you  ever eaten  a sandw ich  like that?"
Beth laughed and responded , "Yes, I tried  to  p u t  the w hole 
th ing  in  my m outh!"
Providing the learner w ith  an  appropria te  m odel helps them  
learn how  and  w hen to use specific problem -solving skills and  
strategies while reading. Inheren t in  the technique o f  Paired Reading 
is providing children w ith a  m odel to  im itate. O bservation of ano ther
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reader using  skills and  strategies to solve problem s and  construct 
m eaning from  the  tex t facilitates the  acquisition  of read ing  behaviors. 
Nina: Feedback/Reinforcem ent
Feedback and  reinforcem ent occurred  frequently d u rin g  the 
tu toring  sessions. It included  com m ents m ad e  by N ina w hich 
dem onstra ted  an error, corrected the perform ance, o r em phasized 
both the e rro r and  its  correction in a com parison  m ode.
In  a F ebruary  tu to ring  session, Beth indicated to  N ina  that she 
w anted to try  to  read  a page in Friendly Snow m an (G ordon, 1988). The 
text on the page said, "W e will m ake his big, round  body ."  Beth began 
reading and  correctly read  the w ords w e a n d  will, bu t she go t stuck on 
the w ord  m ake. N ina replied, "You go t som e right, bu t now  you're 
mixed up . L et's read  it together."
A fter read ing  the "F" book in the A lphakids series (Sundance, 
1998), Beth tu rn ed  to the last page w here there  w as a ch art of the 
alphabet. Beth began to sing the ABC's. N ina  told her to  po in t to the 
letters w hile she sang. Beth started the sing ing  over an d  pointed to 
each letter. H ow ever she skipped the letters M and N. N ina took 
Beth's finger back to the skipped letters an d  helped her com plete the 
song and  touch each letter.
A dditional feedback and reinforcem ent con tinued  as Nina and 
Beth shared  books an d  gave and received assistance. T hrough  
dialogue, N ina gave su p p o rt for the use o f skills and stra tegies to 
solve prob lem s and  construct m eaning from  the text.
T hrough  the  collaboration of partners, positive su p p o rt and 
instructional scaffolding allows studen ts to  perform  the  complex task
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of reading. T he com m ents p ro v id e  the learner w ith  usefu l 
inform ation ab o u t the use of skills and  strategies to  solve problem s 
and construct m eaning from  the text. In addition feedback encourages 
students to  m on ito r and self-correct while read ing  in o rd e r  to  further 
develop read in g  com prehension.
Nina: Perception o f Effectiveness
N ina used  w ritten  reflections and  dialogue w ith  the  researcher 
to express he r beliefs and feelings about how effectively she served as 
a teacher for Beth. Her oral an d  w ritten  com m ents p ro v id ed  insight 
into how  she felt about her ro le  as a teacher in th is p rogram .
A fter one  of the first sessions in December, 1999, N ina w rote, 
"Beth is no t a k id  that likes to  d o  things over. I try  to  m ake it fun but 
she is still learn ing ."
O n January  25, 2000, N ina  m ade an en try  in h e r Book B uddy 
journal th a t expressed her beliefs about her effectiveness as a teacher 
for Beth. (See Figure 5.1)
In a February, 2000 journal entry, Nina w ro te  ab o u t a stra tegy 
she used w ith  Beth that she believed would help Beth becom e a 
reader. N ina to ld  about how  she w ould pick som e w o rd s o u t in  a 
book and  show  them  to Beth before she read her the  sto ry . W hile 
reading the  sto ry  to Beth, she asked her to find the w ords on  the page 
and then show  them  to her. N ina closed her en try  by w riting , "The 
w ords she recognizes are g row ing  so that she can soon read  a w hole 
book."
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D uring  a conversation with the researcher in M arch 2000, N ina
explained  how  she though t being a book  b u d d y  w as helpful for her
buddy  a n d  for herself. She said:
I th ink  tha t being a book buddy  is good  for m e and good for m y 
book  b u d d y  because I needed help  w hen  I w as her age. But I d id  
n o t have a book bud d y  to help. It is  also good for me because I 
lea rn  to look a t all the words I read  and  d o  it very carefully.
H er jo u rn a l en try  on M arch 21, 2000, p ro v id ed  insight into how  N ina 
believed h e r role as a  teacher w ould effect Beth's 
future. (See Figure 5.2)
Nina: A ttitude About Reading
N in a 's  beliefs, thoughts, and feelings abou t reading w ere clearly 
positive. N ina eagerly approached read in g  tasks and  it was ev iden t 
that she  w as en thusiastic  and  confident. In a conversation w ith  the 
researcher, N ina stated, "I feel w onderful abou t reading and m y 
grow th  as a reader."
N ina  indicated th a t reading w as still h a rd  for her a t tim es and  
that she  believed that read ing  books w as easier than  reading a list of 
w ords. She expressed th a t she enjoyed read in g  books because " it helps 
a lot." N ina  said she w as the top reader in  the Mrs. M ay's C enturion 
Club. As o f April 18, 2000, N ina's read ing  log reflected over 15,600 
m inutes of read ing  for p leasure a t hom e.
N in a 's  journal en tries reflect her belief th a t reading is 
im portan t an d  th a t learning to read shou ld  be taken seriously. O n 
January 11, 2000, she w rote, "Beth w as n o t listening today and  I do  no t 
th ink she  learned  m uch. I hope that she will no t act like this 
anym ore. She likes to read  animal books an d  she d id  not get to  read
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anym ore. She likes to read anim al books a n d  she  d id  not get to read  
any of th em  today ."  In another en try  in  January , N ina wrote, " Beth is 
way too p lay fu l d u ring  reading time. I am  try in g  to get her to focus." 
She em p h asized  h e r belief tha t read ing  is im p o rtan t in her journal 
entry on  A p ril 20, 2000. (See Figure 5.3)
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Nina: Perception o f Self as a R eader
A lthough  N ina expressed on a n u m b er of occasions that she 
had had  a d ifficult tim e learn ing  to read, it w as  ev iden t that she had  
developed confidence in her reading  ability. In  an  interview  in 
January, she to ld  the researcher that she believed  she d id  several 
things that m ade  her a good reader. Those th ings included: (a) going 
to a quiet place and  keep reading , (b) read ing  th ings in  which she is 
interested, and  (c) challenging herself to read  chap ter books instead of 
only picture books.
D uring  an  interview  in  March, N ina w as asked  if reading w as 
easy or hard  for her. She replied , "It is still a little  h a rd  but it gets 
easier each day . I am  a very good reader now ."
A lthough  N ina expressed positive percep tions of herself as a 
reader, it w as ev iden t that she w as no t satisfied  w ith  her reading 
ability. In an  A pril interview , she told m e, "I challenge myself to be a 
better reader. You d o n 't learn  if you stay on  the  sam e thing all of the 
tim e."
Tan: In tro d u ctio n
Jan lived  w ith  her m aternal g randparen ts. She was bom  on 
May 6,1990 an d  the court aw arded  sole custody  of Jan to her 
grandparents in  July, 1992 for an  undisclosed reason. Jan enrolled at 
Sewanee E lem entary  in A ugust, 1995 for k indergarten . Jan d id  not 
live in the school's a ttendance zone and  a tten d ed  Sewanee on a 
contract basis. Jan 's academ ic records d id  n o t reflect any serious 
academic o r behavioral concerns.
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A review  of rep o rt cards an d  standard ized  tes t d a ta  indicated 
th a t Jan w as an  av erag e  to above average s tu d e n t w h o  h ad  no 
significant learn ing  problem s. D uring  1998-99 Jan w as in  th ird  g rade  
and  her core to tal score on  the Iow a Test of Basic Skills w as at the  54th 
percentile. She scored a t the 67th percentile in  read in g  and  the 40th 
percentile in  m ath . Jan  received no  special m odifications o r 
accom m odations in  the  classroom .
In an  in terv iew  in  February, 2000, Jan sa id  th a t  she tho u g h t she 
learned to read  a t school w hen  she w as five years o ld . W hen asked if 
learning to read  w as easy or hard , she replied, "L earning  to  read  w as 
easy to me. I love to  read!"
Jan w as a  som ew hat w ith d raw n  studen t w ho w as friendly to  
her peers, b u t d id  n o t appear to have m any close friends. She 
contributed often in  the  class discussions held  before an d  after 
tu toring  sessions. O n  a num ber of occasions I observed  her 
daydream ing d u rin g  d a ss  discussions before an d  after the  tu to ring  
sessions. Jan 's w ork  area  w as often  som ew hat d u tte re d  and  
disorganized. A t tim es she d isp layed  som e off-task behavior; 
however, her off-task behavior d id  n o t appear to  im pact he r academ ic 
perform ance. She ap peared  to  follow  directions w ith  an  occasional 
need  to have them  repeated  and  w as persisten t w ith  assigned tasks. 
She was polite and  w ell m annered  w ith  her peers, M rs. M ay, and  
o ther adults. She regu larly  used  k ind  w ords an d  a respectful tone of 
voice. D uring m y visits in  the classroom , I periodically  observed M rs. 
M ay correct Jan for inappropria te  so d a l behavior such  as talking to  a  
neighbor w hile som eone else w as talking.
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Jan 's k indergarten  partner w as a H ispanic female nam ed  Ellie 
w ho w as bom  on  M ay 3, 1994. Ellie lived w ith her m other and  father 
in a hom e that is n o t in  the  school's a ttendance zone. Therefore, Ellie 
a ttended  Sewanee on  a contract basis. Ellie attended a preschool 
program  a t a p rivate  school in the city d u rin g  the 1998-99 school year. 
She w as not a partic ipan t in the federal free / reduced lunch  program . 
In A ugust, 1999, E llie 's teacher adm inistered  the D eveloping  Skills 
C hecklist to her. O n  the  p rin t concepts subtest, Ellie scored 29%.
Tan; Explicit Instruction
Jan explained particu lar skills and  strategies and th e ir use to 
Ellie. In order to assist h e r w ith  the application of m eaning-m aking 
skills an d  strategies, Jan com m unicated how  to use specific reading 
skills and  strategies w ith in  the context of the peer tu to ring  session. 
A lthough Jan explained  specific reading behaviors to Ellie throughout 
the course of the study , explicit instruction was no t as p reva len t in 
their interactions as w ere m odeled read ing  behaviors, feedback, and 
reinforcem ent. Som e of the skills and strategies that Jan tau g h t Ellie 
included: (a) one-to-one m atching of voice to prin t and  (b) letters, 
sounds, and w ords.
One-To-One M atching of Voice to Print
Mrs. May rem inded  her students to  focus on this stra tegy  with 
their buddies before each session. Jan w as very conscientious about 
teaching one-to-one m atching of voice to  p rin t and assisted  Ellie with 
this strategy in every  tu to ring  session. M atching text w ith  voice using 
the index or poin ting  finger w as som ething Jan taugh t as well as 
m odeled for Ellie.
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After a session in January, 2000, Mrs. May asked the tu to rs to 
reflect on  the ir interactions w ith  th e ir  buddies and share som ething  
they had taugh t their buddy. Jan eagerly  volunteered to share an  
exam ple of how  she had helped Ellie. "I helped her learn how  to  p u t 
her index finger o n  each w ord. If a  w o rd  is like sometimes, you  touch 
som e and  tim es. You touch both  so u n d s w hen you say som etim es," 
she explained.
Letters. Sounds, and W ords
D uring  the study there w ere m ultip le  opportunities for Jan  to 
talk to Ellie about letters, the sounds they  make, and how  to p u t them  
together to m ake words. Ellie could recognize letters, bu t w as no t 
alw ays able to associate the correct sound  w ith the letters.
At a session in March, Ellie p icked up  an em ergent reader 
called Bubble Gum  in the Sky (Everett, 1988) and asked Jan to read  it. 
Jan read the  first page which said, "Lou liked to chew." Then she 
asked Ellie to poin t to the w ord chew . Ellie told Jan that she d id n 't  
know  w here it was so Jan took her finger and touched the w ord  chew. 
"C-h says / c h /  and e-w says /o o / .  C-h-e-w spells chew," explained Jan. 
Tan: M odeled  R eading Behaviors
The use of Paired Reading in the  cross-age peer tu toring  
sessions involved the num erous an d  frequent dem onstration of skills 
o r strategies and  their use. There w ere  num erous reading behaviors 
that w ere m odeled in every session. The m odeled behaviors observed 
include: (a) book handling skills, (b) noticing detail in pictures, (c) 
w ord-by-w ord matching, (d) p redicting  w hat makes sense, (e) locating 
fam iliar and  know n words, (0  left-to-right m ovem ent and re tu rn
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sw eep, (g) checking illustrations w ith  p rin t, (h) m ak ing  links betw een  
text and  p rio r knowledge, (i) read in g  w ith  expression  and  fluency an d  
(j) reread ing  to m onitor and self-correct. There w ere  m any read ing  
behaviors tha t w ere m odeled b y  tu tors d u rin g  each  session and it w as 
not possible for the researcher to observe and  docum en t all of them . 
How ever, this list is representative of the behaviors that were 
consistently m odeled during the  interactions w ith  tu tors and tutees.
W hile p reparing  to read  Satu rday  Sandw iches (Nicholas, 1997) 
Jan m odeled  m aking predictions. Ellie and  Jan s tu d ied  the cover and  
talked abou t the items the ch ild ren  w ere hold ing . Jan asked Ellie w h a t 
she though t the children m ig h t do  w ith  the cheese, m ustard , and  
bread. Ellie and  Jan talked ab o u t sandw iches an d  different kinds of 
sandw iches that could be m ad e  w ith  the item s p ic tu red  on the cover. 
Jan read  the title and  Ellie echoed  the title. They talked  about w ho 
m ight m ake sandw iches on S a tu rday . Jan told Ellie she thought the 
children on  the cover w ould m ake sandw iches on  Saturday- Then she 
said to Ellie, "Let's read the sto ry  and  find ou t w h a t happened."
A nother strategy Jan consistently  m odeled  for Ellie was 
reading w ith  expression and fluency. As they w ere  reading The K itten 
Twins: A Book A bout O pposites (Leonard, 1990), Jan w ould change 
the tone of her voice w hen read in g  the opposite  w ords on each page 
and she easily pronounced the w ords in the story. After Jan w ould 
read a page, Ellie w ould im itate  the w ay Jan h ad  read  m im icking her 
changes in inflection and tone.
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Ian; F»gdhafk/R«»i«ifhrr«.in«.nt
Jan  p rov ided  feedback a n d  reinforcem ent frequently  during  the 
tu to ring  sessions. H er com m ents dem onstra ted  Ellie's errors, 
corrected her perform ance, o r em phasized  both  her e rro r  and  an 
app rop ria te  correction.
In a January tu to ring  session, Ellie w as trying to  im itate the way 
Jan had  read a page in The M onster U nder My Bed (G ruber, 1985). The 
text on  the  page said, "T hum p, thum p, bum p, thum p! W hat is that 
noise?" Ellie began to im itate  Jan 's voice, b u t she d id  n o t use  much 
expression in her voice. Jan stopped  her, m odeled the behavior again, 
then  read  with Ellie to p rov ide  support. A fter Jan assisted  her, Ellie 
repeated  the page on  her ow n correctly and  Jan praised her for reading 
w ith  expression in her voice.
W hile reading  W hat Am I? (C utting  & Cutting, 1988), Jan asked 
Ellie to m ake a prediction  abou t w ha t anim al would be on  the next 
page after reading her the  clues. W hen Ellie responded correctly, Jan 
prov ided  enthusiastic an d  positive com m ents. W hen Ellie w as 
unable to make a pred iction  o r m ade an incorrect prediction, Jan 
gu ided  her to the correct answ er by asking probing questions and 
giving additional h ints a n d  clues.
A dditional feedback and  reinforcem ent continued as Jan and 
Ellie shared  books and  gave and  received assistance. T hrough  
continuous dialogue d u rin g  tu toring  sessions, Jan gave Ellie support 
for the use of skills and  strategies to  solve problem s an d  construct 
m eaning  from the text.
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Tan: Perception o f Effectiveness
Jan u sed  dialogue w ith the  researcher and  w ritten reflections to  
express her beliefs and  feelings abou t how effectively she served as a 
teacher for Ellie. H er reflections provided insight in to  how she felt 
about her ro le as a teacher in this program .
D uring  a class discussion after one of the sessions in January, 
2000, Jan to ld  her classmates w h a t she had taugh t Ellie that day, '1  
taught her n o t to  p u t in w ords th a t are not there."
On February 1, 2000, Jan m ade an entry  in her Book B uddy 
journal th a t expressed her beliefs about her effectiveness as a teacher 
for Beth. (See Figure 5.4)
.£■ ______ _ IJ  / C a r / i / / £ a . . .  ”+£//
-hkl'njZ 5Ae c- an n  f t )  .
r*Jhod.k. _   id h /r ik  .lL _a c x ..
L t/A p    Ac .r  _ . z k  & . .  m ......
g- <3 ........................ ...........
Figure 5.4 February 1, 2000
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In a January, 2000 journal en try , Jan w rote ab o u t her 
effectiveness w ith  Ellie and  how  su rp rised  she was ab o u t it. She 
w rote, "I learned how  fast I can teach her to read. Ellie is reading som e 
books all by herself. She is reading  it  to me. She just shocks me how  
she reads it to m e."
D uring a conversation w ith  th e  researcher in  M arch 2000, Jan 
explained how  she thought being a  book  b uddy  w as helpful for her 
b u d d y  and for herself. She said, "I th in k  that being a book  buddy 
helped me become a better reader because it gives m e practice. I think 
I am  helping Ellie be a better reader. She is im proving her reading. I 
like to help little people read."
H er journal entry on A pril 6, 2000, p ro v id ed  insight in to  how Jan felt 
abou t her role as a teacher. (See F igure 5.5)
£._________  ha s /
i ° -  a v//*’- z' ____________ / q ,5 ± ____f i V u /  .
Figure 5.5 A pril 6, 2000
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Tan: Attitude About Reading
Jan d id  no t explicitly state in w ritin g  or orally very often  her 
a ttitu d e  about reading. How ever, h e r beliefs, thoughts, and  feelings 
abou t read ing  w ere clearly positive. I t w as evident by her facial 
expressions and persistence w ith read ing  tasks that Jan w as 
en thusiastic  and confident about read ing . In a journal en try  she 
w rote, "M y book buddy  is no t an all tim e reader. She d o esn 't like 
read ing  as m uch as I do."
In an  interview , Jan told me th a t she loved to read. She said 
she read  tw o to three hours every n igh t. Jan said she w as one of the 
top  readers in the Mrs. M ay's C enturion  Club. As of April 18, 2000, 
Jan 's  read ing  log reflected over 15,400 m inutes of read ing  for pleasure 
a t hom e.
N ina 's journal entries reflected h e r belief tha t read ing  is 
im portan t. In M arch she w rote, "Being a book b uddy  is im portan t 
because it helps Ellie be a better reader."
Tan: Perception o f  Self as a Reader
It w as ev ident that Jan had developed  confidence in her 
read ing  ability. In an  interview  in January , she told the researcher tha t 
she believed she w as good a t reading an d  enjoyed being a book buddy. 
She said, " I get to  help another person  read that cannot read  as well as 
I can. It feels good to help som eone learn  to read so they can be a 
success."
D uring an interview  in M arch, Jan was asked if read ing  was 
easy o r hard  for her. She replied, "R eading  is a breeze for m e and  I am  
a good  reader." A lthough Jan d id  n o t w rite  extensively o r talk
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com prehensively ab o u t h e r perceptions of herself as a reader, her 
behavior dem onstra ted  th a t she had  positive  feelings about her ab ility  
to read. Positive percep tions w ere dem onstra ted  w ith  tim e on  task 
reading an d  persistence w ith  challenging text.
Amy: Introduction
A m y w as bo m  January  19,1990 and  w as one of the o ldest girls 
in  Mrs. M ay 's classroom . A m y lived w ith  h e r m other and father a n d  
had  no siblings. She d id  no t live in the schoo l's a ttendance zone a n d  
attended  Sew anee on  a contract basis. She enro lled  at Sewanee in 
August, 1996 for first g rade. She had  a tten d ed  k indergarten  at an 
exclusive local p riva te  school. A t Sew anee, A m y h ad  regular 
attendance an d  w as consisten tly  on tim e.
A rev iew  of academ ic records ind ica ted  tha t Amy w as an  
average to above average  s tu d en t w ho h a d  no  significant learn ing  
problem s. D uring  the 1998-99 school year, A m y  w as in th ird  g rade  an d  
her core total score o n  th e  Iowa Test of Basic Skills w as a t the 84th 
percentile. She scored a t  the 67th percentile  in  reading , the 98th 
percentile in  language, and  the  56th percen tile  in  m ath. A m y received 
no special m odifications o r accom m odations in  the  classroom .
In an  in terv iew  in  January , 2000, A m y  sa id  learning to read  w as 
hard for her a t first. W hen  asked  about h o w  she learned to read, she 
replied, "F irst, Mrs. S m ith  (pseudonym ) tau g h t m e the alphabet. T hen  
I learned phonics. T hen M rs. Sm ith h a d  m e  practice sounding  o u t 
words. It w as h a rd  for m e  a t first, b u t I lea rn ed  quickly thanks to M rs. 
Sm ith."
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A m y w as a quiet, shy  s tu d en t w ho was friendly  to her peers, b u t 
did not appear to have m any close friends. She contributed 
sometimes in  the class discussions held  before an d  after tutoring 
sessions, b u t d id  no t consistendy an d  regularly  volunteer to give 
input. A m y's w ork  area w as usually  neat and organized  w ith  the 
appropriate m aterials easily accessible. She appeared  to rem ain 
focused an d  on-task th roughout m y observations. She followed 
directions w ithou t needing them  repeated and  w as persistent w ith  
assigned tasks.
Am y w as polite and  w ell m annered  w ith  her peers, Mrs. May, 
and other adu lts. She was often seen  sm iling a n d  seem ed confident in 
her academ ic endeavors. D uring  m y visits in the  classroom , I d id  not 
observe Mrs. M ay correct A m y for inappropriate  social behavior.
A m y's k indergarten p a rtn e r w as a E uropean Am erican m ale 
named C hris w ho w as bom  on Septem ber 19, 1994. Chris lived w ith  
his m other and  father in a hom e that is not in the  school's a ttendance 
zone. Therefore, C hris attended  Sewanee on a contract basis. Chris 
attended a nu rse ry  school p rog ram  a t a day care in the city during  the 
1998-99 school year. He w as no t a participant in  the federal 
free /reduced  lunch program . In A ugust, 1999, C hris 's  teacher 
adm inistered the D eveloping Skills Checklist to him . On the p rin t 
concepts subtest, Chris scored 33%. Chris dem onstra ted  significant 
academic difficulty  due to im pulsive off-task behav io r and poor fine 
motor skills. In addition  speech, language, and  com m unication skills 
were identified as concerns. C hris w as referred to  the SBLC and  it w as 
recom m ended tha t he undergo  an  evaluation for special education
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services. The district's pup il appraisal team  evaluated C hris and  
determ ined that he n eed ed  to  receive speech and  language services. 
C hris d id  not qualify for any  additional special education services. 
Am v: Explicit Instruction
As a tutor, A m y explained  particular skills and  stra teg ies and 
their use to Chris. A m y m ade an obvious effort to com m unicate  to 
C hris how  to use specific read ing  skills and  strategies w ith in  the 
context of the peer tu to ring  session. The reading  behaviors th a t Amy 
explained to Chris th ro u g h o u t the course of the study  w ere 
num erous. Some of the  skills and  strategies that Am y ta u g h t Chris 
included: (a) letters, sounds, and  words, (b) conventions of p rin t, and 
(c) using known w ords as anchors or chunking.
Letters. Sounds, and W ords
Throughout the s tudy , A m y talked to Chris about letters, the 
sounds they make, an d  how  to p u t them  together to m ake w ords. 
Chris had  difficulty consistently  recognizing letters and expressing 
the sounds associated w ith  the letters. M any of the tu to ring  sessions 
included some discussion abou t letters, sounds, and  w ords.
In January, A m y w orked  with Chris on associating sounds with 
letters and  blending the  sounds to make w ords. To sound  o u t the 
w ord  sink, Amy poin ted  to  the  letter S and asked C hris w h a t sound it 
m ade.
He replied, "T hat's an  S. S says / s / ."
"That's right," A m y continued saying, "N ow  look a t this part of 
the w ord. It says / in k / .  C an you put the sounds together? / s / ,  / in k /"  
Chris responded, " / S / ,  / in k / ,  sink.
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C onventions of P rin t
A t m an y  of the sessions, Am y chose to explain conventions of 
p rin t such  as punctuation  m arks to Chris. I fo u n d  this choice 
in teresting an d  d id  not observe either of th e  o th er two tutors add ress 
this topic. W hen I asked her w hy  she chose to focus on punctuation , 
she explained , "K now ing punctua tion  m ark s he lps w ith how  I shou ld  
say som ething  I read  and  it le t's  me know  w h en  to  start and  stop 
reading."
As I observed Amy read ing  The K itten  Twins: A Book A bout 
O pposites (Leonard, 1990) to Chris, I no ticed  th a t she was saying the 
nam es of punc tua tion  m arks as she cam e to  them  in the reading. A n 
exam ple of A m y 's explicit instruction o f p u n c tu a tio n  was:
Text: "O h, no!" said the teacher. "H o w  w ill I ever tell you  
tw ins apart?"
A m y: O pen  quotation  m arks O h  com m a no exclam ation m ark  
end  quotation m ark  said the ir teacher period O pen 
quotation  m arks H ow  will I ever tell you twins apart 
question m ark end  quo tation  m arks.
After she read  the sentence, C hris asked h e r w h a t quotation m arks 
were. She po in ted  to them  an d  explained th a t quotations m arks go 
around  the w ords that a character says. A m y  w en t on to explain to 
Chris each form  of punctuation  and w h a t it m eant.
U sing K now n W ords as A nchors or C h u n k in g
I observed  A m y regularly  em ploy the  stra tegy  of using know n 
w ords to figure ou t an unknow n  w ord. She typically  taught this 
technique to C hris w hen she w as a ttem pting  to g e t him  to a ttem pt a
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particular w ord. O n  May 2, 2000, Am y and Chris w ere reading 
Accidents (Mitchell, Porter, an d  Cousin, 1997), and  A m y explained the 
strategy to Chris,
Text: "Som etim es I sp ill m y milk."
Amy pointed to the  w ord  som etim es and asked C hris w ha t that w ord 
was. Chris responded , "You read  it first. I w ant to read  after you."
Amy said, "I'll help you. Look a t this part," she said pointing to 
the word som e w ith  her eraser. "This says some. N ow  look a t the 
other part. It says tim es. Let's p u t them  together and  m ake one w ord."
Together they  said, "Som etim es."
Amv: M odeled Reading Behaviors
Using Paired Reading in the cross-age peer tu to ring  sessions 
involved the dem onstra tion  of skills o r strategies an d  their use. There 
w ere num erous read ing  behaviors tha t were m odeled  in every 
session. The m odeled  behaviors observed include: (a) book handling 
skills, (b) noticing detail in pictures, (c) w ord-by-w ord matching, (d) 
predicting w hat m akes sense, (e) locating familiar an d  know n words, 
(f) left-to-right m ovem ent and  re tu rn  sweep, (g) checking illustrations 
w ith print, (h) m aking  links betw een text and p rior know ledge, (i) 
reading w ith  expression and  fluency and  (j) reread ing  to m onitor and 
self-correct. There w ere m any read ing  behaviors th a t w ere modeled by 
tutors during  each session and  it w as not possible for the researcher to 
observe and  docum en t all of them . How ever this list is representative 
of the behaviors th a t w ere consistently  m odeled d u rin g  the 
interactions w ith tu to rs  and  tutees.
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The book A ccidents (Mitchell, Porter, and Cousin, 1997) is a 
short em ergent reader tha t has one line of predictable tex t on  each 
page and illustrations w hich heavily support the text. A m y m odeled 
the use of checking illustrations w ith print. As she w ou ld  read  each 
page, she would po in t to the w ord  and then the picture to 
dem onstrate the connection. For example, on the page th a t read, 
"Sometimes I step on  the teacher's toe," Amy pointed to  th e  picture of 
the child stepping on the teacher's toe as she read the w o rd s  step  on 
the teacher's toe.
Another strategy A m y m odeled for Chris w as m ak ing  
predictions. In the story  The M onster U nder My Bed (G ruber, 1985), 
Chris pointed to a  picture and  said, "I can 't see w hat's u n d e r  the bed."
Amy replied, "I w onder if it will be the dog. Let's read  som e 
m ore and find out."
They continued read ing  to the end of the book w here  they 
learned that it was the cat u n d er the bed. Amy said, "I'm  g lad  w e kept 
reading because I was w rong. I thought the dog w ould be u n d er 
there."
Amv: Feedback/Reinforcement
During the tu toring  sessions, feedback and reinforcem ent 
occurred frequently. M any of the comm ents m ade by A m y w hich 
dem onstrated an error, corrected the performance, or em phasized  
both the error and how  to  correct it.
While reading The M onster U nder My Bed (G ruber, 1985) in a 
M arch tutoring session C hris indicated to Amy that he w an ted  to try 
to read a page himself. The text on the page said, "M om m y, there is a
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m onster u n d e r m y bed ." C hris read the w ord  m om m y correctly, b u t 
he said 'th e ' instead of 'th e re '. Amy said, "Look a t that w ord carefully. 
It can 't be 'th e ' because it has 'r-e ' on the en d  of it. That m akes i t  the  
w ord there."
Each page of the  "F" book in the A lphakids series (Sundance, 
1998), h ad  one w ord o n  it th a t began w ith  an  "P' and  included p ictu res 
that supported  the w ord . O n  each page, A m y guided  Chris to figure 
ou t the w ord . W ith each  correct response, she  w ould smile a t C hris 
and offer w ords of p raise  and  encouragem ent.
A dditional feedback and  reinforcem ent occurred as A m y an d  
Chris shared  books d u rin g  the tu toring sessions. Amy provided  C hris 
w ith su p p o rt for the use  of skills and strategies to solve problem s and  
construct m eaning from  the  tex t th rough  ongoing  dialogue.
Amv; Perception o f Effectiveness
In her w ritten  reflections and d ialogue w ith  me, Am y 
expressed her beliefs and  feelings about how  effectively she served  as 
a teacher for Chris. I ga ined  insight into how  she felt about her ro le  as 
a teacher in this p rogram  from  her oral an d  w ritten  com m ents.
A fter one of the first sessions in Decem ber, 1999, Amy w rote, "I 
like do ing  book buddies. My book buddy  listens to me."
O n  January 18, 2000, Am y m ade an en try  in her Book B uddy 
journal th a t expressed h e r beliefs about h e r effectiveness as a teacher 
for C hris and  how  he w as im proving. (See Figure 5.6)
In a February, 2000 journal entry, Am y w rote about a stra tegy  
she used w ith  Chris th a t she believed w ould  help him becom e a 
reader. "M y book b u d d y  is learning to p u t his finger dow n on the
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w ord  as w e bo th  say the w ord. C hris likes to echo read  w ith  m e m ore 
than  any th ing ."
D uring  a conversation w ith  the researcher in  M arch 2000, Am y 
explained how  she thought being  a book buddy  w as helpful for her 
b u d d y  and  for herself. She said:
"I th ink  that being a book b u d d y  is good because I learn w ith  it. 
I 'm  a good teacher because I read  the w ay the punctuation  m arks say 
to an d  I ask  h im  to find sm aller w o rd s  in  big w ords like p layground ."
   _____
.J U L & b
J b li iS M J  _ _______ ________
 -
Q S lX jO ^ n4 L
J y t V r U L x t l L r t - )
Figure 5.6 January  18, 2000
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H er journal en try  on April 20, 2000, p rov ided  in sigh t into how 
A m y believed her role as a teacher w ou ld  effect C hris ' life. (See Figure 
5.7)
X  ^  ink irriLj joj^ as
CX V cok- i . s  I A -  *
i r n p o r V a y A  4 o  \< * c U  ^ $ 0 ^  b o > P .
b u d d y  K jo 3  A c  V " e a d .  v O W n  3 1  
first- YWtV C he (jpuldhh
rw d  a}" *J\. J _  4fH- Sorry -for
ki /V\. r  a w v  a  i s \yvi pcfWv̂ "*
\iAe £
v j0 u lc (n 4 * b e  c A A c  p f t y  4 t a
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pcipci  ̂ feccadt ? Ue rou Idn read*
Figure 5.7 A pril 20, 2000
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Amv: Attitude About Reading
It w as clear that A m y's beliefs, thoughts, and  feelings abou t 
reading w ere positive. A m y eagerly approached reading tasks w ith  
enthusiasm  and  confidence. In  a conversation w ith  the researcher, 
Amy stated , "The more I read , the  m ore w ords I learn w hich m akes 
me enjoy books."
Am y expressed tha t she enjoyed reading books. She said tha t 
she was a m em ber of Mrs. M ay 's Centurion C lub because she read  a t 
home. As of April 18, 2000, A m y's reading log reflected over 6,000 
m inutes of reading  for p leasure  a t home.
N ina 's journal en tries reflected her belief tha t reading is 
im portant and  tha t learning to read  should be taken seriously. In an 
entry in February, Amy em phasized  h e r belief tha t reading is a fun 
and enjoyable task  that she loves. (See Figure 5.8)
Amv: Perception o f  Self as a Reader
In a conversation A m y to ld  me that she learned to read  quickly 
and easily. W hen I asked her if she w as a good reader, she said, "I 
know this. I can read pretty  good. I am  a good reader." In an interview  
in January, she told me th a t there  w ere several things she d id  th a t 
m ade her a good reader. Those things included: (a) "I keep reading  
books," (b) "I sound out w ords." and  (c) "I say the first letter of a  nam e 
if I can 't figure it out."
D uring an interview  in M arch, I asked Am y if reading w as easy 
or hard for her. She replied, "It is easy for me now ."
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CHAPTER VI 
FINDINGS, LIMITATIONS, AND IMPLICATIONS FOR 
FUTURE RESEARCH 
Findings
This e thnograph ic  m ultiple case stu d y  exam ined the 
interactions o f cross-age peer tu tors using P aired  Reading and 
described the  a ttitudes and  perceptions of the tu to rs  about the 
reciprocal effects of participating in this p rogram . By giving detailed  
accounts of the  tu to r 's  interactions w ith the ir k indergarten  partners, 
analyzing th e ir w ritten  reflections of the in teractions, and 
sum m arizing  the ir com m ents about their partic ipa tion , this study  
extends the existing literature on the use of cross-age peer tutors, the 
use of Paired Reading, and  students ' a ttitudes and  perceptions. The 
three girls w ho  w ere the  focus of this investigation  provided valuable 
insights in to  the  im portan t im pact Paired R eading  using cross-age 
peer tu to rs h ad  on  studen ts ' perceptions and  a ttitu d es about reading.
This s tu d y  answ ered  three questions a b o u t the  students' 
perspectives on  the reciprocal effects of Paired Reading using cross-age 
peer tu tors. The questions were:
(a) W hat is the interaction of the tu to r  w ith  the tutee du ring  
tu to ring  sessions?
(b) H ow  does the tu to r perceive the  effectiveness of her role 
as a teacher w ith  the tutee?
(c) W hat are  the tu tors ' attitudes a b o u t and  perceptions of 
them selves as readers in re la tionsh ip  to  participation in 
th is program ?
105
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Patterns an d  them es em erged as the field notes, assessment 
information, an d  interview  transcripts w ere critically analyzed. The 
following sum m ary  explains the findings and  answ ers to the research 
questions.
Q uestion A
Q uestion  A exam ined the interactions of the tu to r w ith the 
tutee during  the  cross-age peer tu toring  sessions. I found that the 
three girls w ho  w ere the focus of this study  consistently interacted 
with their tu tees an d  the selected texts. The behaviors that were 
observed in the tu to ring  sessions w ere generally consistent across the 
three pairs. Instruction  from Mrs. May p rio r to the beginning of each 
session appeared  to  focus the tutors on  w hich strategies they w ould 
em phasize w ith  their tutees. Each of the tu to ring  sessions included 
behaviors th a t w ere  described as explicit instruction, m odeled reading 
behaviors, and  feedback and reinforcem ent.
Explicit instruction referred to the tu to r 's  explanation of a 
particular skill o r  strategy and its use. In o rder to assist their partner 
with the app lication  of m eaning-m aking skills and  strategies, the 
tutor com m unicated how  to use a specific reading skill or strategy 
within the context of the peer tu toring  session.
The dem onstra tion  of particular skills and  strategies and their 
use provided the  tu tee  with an appropria te  m odel tha t helped them  
learn how and  w hen  to use specific problem -solving skills and 
strategies w hile reading . Providing children w ith a model to im itate is 
inherent in the  technique of Paired Reading. O bservation of another
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reader using skills a n d  strategies to solve problem s and  construct 
m eaning from the tex t facilitated the acquisition of read in g  behaviors.
Feedback and  reinforcem ent w as provided by the  tu to r  in the 
form of comm ents w hich  dem onstra ted  an  error, corrected  the  
performance, o r em phasized  both  the e rro r and its correction in a 
com parison m ode. T hrough  dialogue, the  participating s tu d en ts  gave 
and received su p p o rt for the  use of skills and strategies to  solve 
problem s and construct m eaning from  the text. T hrough  the 
collaboration of partners, positive su p p o rt and instructional 
scaffolding allow ed stu d en ts  to perform  the complex task  of reading. 
The comm ents p rov ided  the learner w ith  useful in fo rm ation  about 
the use of skills and  strategies necessary to solve prob lem s and 
construct m eaning from  the text. In addition, feedback from  the tu to rs 
encouraged the k indergarten  studen ts  to m onitor and  self-correct 
w hile reading in o rd e r to fu rther develop  reading com prehension.
In the investigation  of the interactions of the  tu to r  and  tutee, 
there was a them e of practice tha t w as evident in all of th e  data  
patterns which em erged . There w as a substantial am o u n t of data 
integrated w ithin each category th a t indicated a notable p a tte rn  for the 
them e of practice. Inheren t in the Paired Reading technique w as the 
practice of reading skills and  strategies by both the tu to r and  the tutee. 
Practice took place w hen  a studen t applied  the know ledge tha t had 
been gained from  explicit instruction, m odeled read ing  behaviors, 
and feedback by engaging  in the act of reading. As the  studen ts 
engaged in the act of read ing  and  interacted with the tex t in a 
meaningful way, the  skills and  strategies that had  been  learned  w ere
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being used  for the purpose for which they w ere in tended to be used. 
Because th e  them e of practice w as in tegrated  w ith in  the three 
dom inan t coding categories and  was characteristic of all o f the 
interactions, it w as not d iscussed  separately. The behaviors observed 
and docum ented  gave a descriptive picture of the  tu to r and  tu tee 
in teractions that prom oted literacy learning w ith in  the context of a 
cross-age peer tu toring program .
Q uestion B
Q uestion  B investigated the tu tors7 perceptions of their 
effectiveness in their role as teachers in  this cross-age peer tu to ring  
program . This exploration of the  tu tors' perceptions of effectiveness 
revealed a  positive perception o f effectiveness in  the case of each of 
the three study  participants.
N ina, Jan, and Amy each understood h e r com petency in 
teaching ano ther studen t to  read  and com m unicated enthusiasm  and 
confidence about her ability to teach. T hrough observations of the 
interactions w ith their buddies, I was able to conclude that the tu tors 
believed their job as a teacher for the younger s tu d en t w as im portant. 
The tu to rs  used w ritten  reflections and d ialogue w ith  the  researcher 
to express their beliefs and  feelings about how  effectively they served 
as teachers for their k indergarten  partners. Their oral and  w ritten  
com m ents provided insight into their beliefs an d  perceptions of their 
role as a teacher in this cross-age peer tu to ring  program . An 
exam ination  of the tu to rs ' personal reflections and  an investigation of 
the tu to rs ' observed behaviors revealed a belief by the tu tors ' th a t they 
were responsible for the tu tees reading developm ent.
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Q uestion C
Q uestion C  explored tu tors ' attitudes abou t reading  and their 
perceptions of them selves as a reader in relationship  to  their 
participation in th is  cross-age peer tu toring program . The beliefs, 
thoughts, and  feelings about reading  that w ere expressed by the tu tors 
indicated positive attitudes tow ard  reading by all o f the  participants. 
Because a ttitude  tow ard  reading plays a role in w he ther a student 
approaches or avo ids a reading task, it was im portan t to  understand 
the reading a ttitudes of the study  participants. T heir positive attitudes 
w ere evident in th e ir enthusiasm  for reading w ith  the ir book buddies 
and  their confidence as readers and teachers. A ttitude  abut reading is 
influenced by m otivation and in terest and this cross-age peer tu toring 
program  p rov ided  students w ith a plethora of opportun ities to read 
for a m eaningful purpose  thereby, enhancing th e ir m otivation for 
and  interest in read ing  .
Exploration of the tu tors ' perceptions of them selves as readers 
indicated how  each reader understood her com petency in reading. 
Positive perceptions w ere associated with time on  task  reading and 
persistence w ith challenging text. The tutors' personal reflections and 
observed behaviors revealed a belief by the tu to rs ' th a t they were 
proficient readers w ho w ere capable of sharing their expertise with 
beginning readers.
C onclusion
In this s tu d y  I have described each tu to r's  interaction with her 
tutee and investigated her perceptions about her effectiveness as a 
teacher and a read e r so that I could understand the  reciprocal effects of
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cross-age peer tu to ring  using Paired Reading from  the perspective of 
the students. As I have chronicled the participation in  a cross-age peer 
tutoring program  of three students from  Decem ber to M ay, I have 
attem pted to describe in  rich detail the events, though ts , an d  feelings 
that I observed. A lthough m y d a ta  revealed m any exam ples of each 
child's perspectives, I h ighlighted representative sam ples w hich  gave 
insight into the a ttitudes and perceptions of these fo u rth  g rade  tutors.
I have recounted dialogue, show ed sam ples of docum ents, and  
sum m arized their com m ents on their a ttitudes an d  percep tions about 
themselves as readers and  teachers in relationship to their 
participation in th is cross-age peer tu toring  program .
Bringing an  aw areness to a  w ide variety of behaviors used by 
good readers to solve problem s and  construct m eaning  w hile they 
read enhanced the reading  developm ent an d  literacy learn ing  of the 
tutor and the tutee. The appropriate selection and  use  of strategies 
while engaging in  the  act of reading is im pacted by  affective factors 
such as beliefs, a ttitudes, and perceptions. While the findings of this 
study were specifically reflective of the students w ho  participated  in 
this particular cross-age peer tu toring  program , the  investigation of 
students' perspectives on the reciprocal effects of cross-age peer 
tutoring using Paired Reading w as strongly suppo rted  in  professional 
educational lite ra tu re  and  had  im plications for instruction .
A lthough the  outcom es of this research are specific to the 
students w ho participated  in this particular cross-age peer tu toring 
program , I believe tha t it is im portan t to acknow ledge s tu d en ts ' 
perspectives in literacy acquisition and to contem plate the
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characteristics of the tu to rs ' in teractions w ith  the tutees th a t 
su ppo rted  literacy learning. Teachers w ho  are cognizant o f their 
stu d en ts ' attitudes and  percep tions and  w ho provide oppo rtun ities  for 
their students ' to engage in  in teractions w hich suppo rt literacy  
learn ing  have the pow er to  positively im pact the read ing  
developm ent of their studen ts .
L im itations
Regardless of the research  m ethodology, there w ill be  som e 
lim itations. Keeping the possib le  lim itations in  m ind, researchers 
strive to insure that steps are  taken w ith in  the constraints o f their 
s tu d y  to preclude po ten tial lim itations. As a  researcher, I recognized 
the potential lim itations a n d  a ttem pted  to delineate these lim itations 
for the reader.
Rich, thick descrip tions an d  the analysis of phenom enon  are 
characteristic of e thnographic  case s tu d y  research. D ue to the need  for 
vivid descriptions and  th o ro u g h  analysis, the p roduct of th is k ind  of 
research can be too lengthy , too detailed , and  too involved for 
educators to read and  use. In an  a ttem pt no t to overburden  the reader 
w ith  too m uch inform ation, I h igh ligh ted  the salient them es and  
p a tterns so that the n a rra tiv e  rem ained  inform ative an d  in teresting. 
In add ition  to using v iv id  descrip tions an d  in terpretive com m entary  
regard ing  the patterns th a t em erged from  the data, I inc luded  visual 
representations to em phasize  im portan t ideas and significant 
re la tionsh ips.
M aintaining an observational schedule that focused on 
exam ination of studen t perspectives of the reciprocal effects of
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cross-age p eer tutoring using  P aired  R eading  prohibited seeing 
a d d itio n a l interactions and  activ ities w hich  im pacted the s tu d e n ts ' 
a ttitu d es an d  perceptions ab o u t reading . For example, each of the  
p a rtic ip an ts  discussed their m em bersh ip  in  M rs. M ay's C en tu rion  
C lub for read ing  for pleasure a t hom e. Based on their responses abou t 
this club, it  appeared that this p rog ram  p rov ided  students w ith  a  
m o tiva tion  to read and their in te rest in  m em bership im pacted their 
a ttitu d es  ab o u t reading an d  percep tions o f themselves. In add ition , 
this s tu d y  d id  not investigate how  Mrs. M ay 's beliefs and  a ttitudes 
im pacted  the students or w h a t role their hom e environm ents p layed  
in the ir perspectives. Investigating this particu lar program  of cross­
age p e e r tu to ring  using Paired R eading w as the purpose of th is study; 
how ever, I believe it is im p o rtan t to acknow ledge that other factors 
can in fluence the attitudes an d  percep tions of students.
Im plications fo r Fu ture  Research 
T he acknow ledgem ent o f o ther factors which can influence 
s tu d e n ts ' a ttitudes and perceptions abou t read ing  provides 
o p p o rtu n itie s  for more in -dep th  research. I purposefully d id  n o t 
investigate  the impact of the teacher's o r p a ren ts ' beliefs, a ttitudes, 
and  percep tions and its im pact on  literacy learning. Because M rs. M ay 
frequen tly  com m unicated w ith  paren ts a n d  provided them  w ith  
de ta iled  inform ation about h o w  to in teract w ith  their child, fu rther 
research  cou ld  examine w ha t ro le the schoo l/hom e connection 
p layed  in  the developm ent of s tu d e n ts ' a ttitudes and perceptions 
abou t literacy  learning.
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Mrs. M ay provided support for the  tu tors before, during, and  
after each tu to ring  session and encouraged  them  to reflect on their 
experiences b y  keeping journals. In ad d itio n , she m aintained a 
journal of h e r ow n reflections and  k ep t the  dialogue about their 
experiences o p en  and  continuous. R esearch could be conducted on 
the im pact M rs. M ay's attitudes, beliefs, an d  perceptions about reading  
and teaching im pact the developm ent o f he r studen ts ' perspectives.
Finally, this research focused o n  the  perspectives of three 
students w ho participated in a particu lar cross-age peer tu toring  
program . The developm ent of read ing  a ttitudes and perceptions of 
students in th is particular cross-age p eer tu to ring  program  could be 
com pared a n d  contrasted w ith the developm en t of reading attitudes 
and perceptions of students who do  n o t participate in a peer tu toring  
program  using  a quantitative research design.
Epilogue
This research  has helped m e u n d e rs tan d  more about the
im pact s tu d en ts ' attitudes and perceptions have on their reading
developm ent. In  addition, it has sp a rk ed  an  interest in continuing the
investigation of program s that encourage s tu d en t interaction to
prom ote positive attitudes and percep tions about reading w hile the
literacy developm ent of each child is fostered. I chose this particular
classroom  an d  program  because it w as such  a supportive
environm ent w here  the students ' perspectives on their ow n grow th
and developm ent are fostered and valued . In Mrs. M ay's w ords,
This is a tru ly  wonderful experience. The shear joy of sharing  
a book together not only does a lo t for the little child to develop 
a  love for reading and books b u t also does a lot for the o lder
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child to develop this respect and  care and awe. I th ink  they 
have forgotten  how  they  learned  to read. They have forgotten 
w hat it w as like to no t know  directionality and  to n o t know  
basic things. Even m y m ost struggling  readers are no t aw are of 
that. As they  becom e aw are  of tha t and  sta rt experiencing that 
w ith this ch ild  it becom es a teaching tool for them . A nd  as the 
little children begin  to read  to m y students on their ow n, m y 
kids believe they  have taugh t them  to read. This is great!
I appreciate all that I have learned  from  Mrs. May, N ina, Beth, Jan, 
Ellie, Amy, and  C hris a n d  believe that they have significantly 
contributed to the g ro w th  an d  developm ent of each o ther as well as 
themselves th rough  their partic ipa tion  in  this p rogram . I am  
convinced that the affective dom ain  p lays a substantial role in  the 
cognitive developm ent of the read ing  process. I feel that it is critical 
that both researchers an d  practioners accept the challenge to better 
understand the role of affect in  read ing  because "the s tu d en t w ho can 
read but chooses n o t to, is probably  the m ost crucial concern 
confronting ou r educational institu tions today. It is no t illiteracy w e 
are combating, bu t aliteracy" (Thom as & M oorm an, 1994, p. 11).
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APPENDIX A
SCHOOL DISTRICT LETTER REQUESTING PERMISSION FOR STUDY
Dr. Essie Holt 
Assistant Superintendent 
Caddo Parish School Board 
1961 Midway
Shreveport Louisiana 71130-2000 
Dear Dr. Holt
I am currently enrolled in the doctoral studies program in the Department of 
Curriculum and Instruction at Louisiana State University in Baton Rouge. To fulfill the 
requirements for the degree, I need to conduct a research study and write a 
dissertation. I have discussed my interest in conducting the study with the principal 
and with the fourth grade teacher who would be involved. They are eager to 
participate.
Please accept this letter as my request for permission to conduct a study on the 
use of paired reading using cross-age peer tutors for my dissertation. I plan to conduct 
the study at Shreve Island Elementary in a 4th grade classroom beginning December 
1,1999. As part of the study, I plan to conduct observations of students, interview the 
students and teachers being observed, and review student work samples and 
academic data. The identity of all participants will remain anonymous and all 
information collected will be kept confidential.
A letter explaining the study and requesting permission to participate will be 
sent to the families of each student A copy of the permission letter will be attached to 
this requesLThe participants for the study will be selected from the group of students 
who return the permission letter which has been signed by the parent/legal guardian 
and the student Every effort will be made to minimize disruption to the educational 
process and to maintain the ethical principles of the study.
I appreciate your consideration of my request and would be happy to talk with 
you if you have any questions or need additional information.
670 Ockiey Drive #3 
Shreveport Louisiana 71106 
November 15, 1999
Sincerely,
Karen E. Eason, Ed.S.
Attachment
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APPENDIX B
SCHOOL DISTRICT LETTER GRANTING PERMISSION FOR STUDY
Parr O ra Box 32000 
1M1 Mowwr Si—T
jnMoE.Forw.EaO.
C a d d o  P a r ish  S c h o o l  B o a r d
Smkvcknt, louwiMn 71130*2000
l SISTawoa CM-0210 










r a w  mu 
M M u r
k x s m t o c o o c m . nMM*w 




Your letter, requesting permission to do research in one classroom 
at Shreve Island, has been received. You indicated that you had 
discussed the study with both the principal and teacher at Shreve 
Island. Based on that information, approval is granted through this 
office.
I w ish you well with your study and with degree completion
Sincerely,
Essie W. Hblt, Fd.D. J
Assistant to the Superintendent
iiAnw
immr EWH:tb201-99
Ottering Equal Opportunity m Employment and Education Programs
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APPENDIX C 
PARENT/STUDENT PERM ISSION SLIP
SHREVE ISLAND ELEMENTARY SCHOOL
836 Sewaaee P lace • Shreveport, Louisiana 71103 
(318) 869-2333  •  Fax (318) 861-2236
670 Ockiey Drive 
Shreveport, Louisiana 71106 
November 15, 1999
Dear Family,
I am a student at Louisiana State University in Baton Rouge studying for a 
Doctor of Philosophy in Curriculum and Instruction. As part of die requirements 
for my degree, I will be doing research in Mrs. Maple's room while the kindergarten 
students are there for the Book Buddies program. Ntrs. Maple's dass was selected 
because of the outstanding teaching that takes place in her room. The school board 
as well as Dr. Laster have given me permission to conduct my study at Shreve
I will be studying the reading strategies Mrs. Maple's students use with the 
kindergarten students in the Book Buddies program. To get information about the 
strategies the students use, I will take notes and photographs while I observe in their 
classroom. Also, I will interview the students and Mrs. Maple, as well as look at the 
work the students do in dass.
All of the students who partitipate in the study will remain anonymous and 
any information about the students and their work will remain confidential- I will 
need your permission in order to study your child as he learns to become a better 
reader. Please complete the form below and return to your child's teacher tomorrow.
Please call me at 869-2335 if you have any questions. I appredate this 
opportunity.
Ms. Eason's study. I understand that she will observe and talk with my child, collect 
work samples, audiotape, take photographs, and write a report on her findings. I 
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APPENDIX D  
TUTOR INTERVIEW GUIDE
1. Tell m e abou t how  you  earned  to read. W as it  easy? hard?
2. A re y o u  a  good  reader?
3. W hat p rob lem s or difficulties do  you  have w ith  reading?
4. D o y o u  th ink  being a book b u d d y  helps you becom e a better 
reader?  H ow ?
5. Do you  th ink  being a book b u d d y  helps your book  b uddy  
becom e a better reader? H ow ?
6. W hat th ings do you say or d o  to help  your book buddy?
7. W hat d o  you  like m ost ab o u t reading? least?
8. H ow  d o  you  feel about your g row th  in reading?
A dapted from  Yochum  & M iller (1990).
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APPENDIX E 
BOOK BUDDY READING LOG
Our Goal Is sixty minutes per week per child.
N |u ) T i© o d f r ) 0  L j o g
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